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ABSTRACT 


This study was designed for the purposes of 
describing the relationships between various organizational 
and teacher characteristics and the pupil control ideologies 
in a sample of Alberta schools. Further, an attempt was made 
to determine the relationship between pupil control ideology 
(PCI) , pupil control’ structure (PCS) and teacher satisfac- 
Elona SATHG 

The data required for this study were obtained from 
responses? to).foureinstruments:*¢ the! PCIpForm,@the* PCs Form, 
the SAT Form and the Discipline Referral Form. The sample 
consisted of 60 principals and 558 teachers from 64 schools. 
One=wayjvahalysis offvariance; titests|,Wand Pearson product — 
moment correlations were the statistical procedures used to 
test seven major hypotheses formulated for this study. 

Pupil control ideology of teachers was found to be 
Significantly different between groups formed on the basis of 
school type (elementary, junior high, and senior high schools), 
but not significantly different between groups formed on the 
basis of school size. Principals were significantly more 
hiitiaiuecvC ii pupil econtrol i1neology than were) teachers.) Jihe 
pupil control ideologies of teachers were not related signi- 
ficantiy to personal characteristics such as length of tenure, 
age, sex, amount of training, and length of teaching experience 


in the present school when considered individually; however 
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the multiple correlation coefficient for all five variables 
was statistically significant. Pupil control ideology was 
NOGese lared Sloniticantiy to pupLl control, structures. 
However, the study showed that teacher satisfaction with 
Dub IecouLrOL Sct ruclUrecuwas sesagniracCantly related, tO both, 
PCI and PCS, whether these were used as a teacher variable, 
Gr a. schoolgvariapic: 

In other relationships which were explored, PCS was 
found to be related to school size and school type; small 
schools had more highly developed pupil control policies and 
practices than medium-sized schools and elementary schools 
had more highly developed policies and practices than senior 
high schools. Teachers in custodial schools which had 
relatively pe eercer ca DUDS contro Mepoliciesmeand praccices 
were significantly more custodial in pupil control ideology. 


Teachers in schools having few discipline referrals, and few 


of the referrals considered severe were significantly more 
eUStoura eineOrlel tall On COWaArG —OUDd LeCOnErOl mm NO sig fa 
cant relationship was found between PCS and teacher satisfac- 
tion, and the number and severity of discipline referrals 


made by teachers. 
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Chapter, si 
STATEMENT OF THE PROBLEM AND ITS SIGNIFICANCE 


Gueater understanding,o thre schoo! wasse social 
system has.been hindered by a lack of research into the 
processes of social control which pervade school organiza- 
tions s egWi Lhower ,(1971: 245-246). pointed sont thisslack of 
research when he stated: 

Social control in elementary and secondary schools 

has not been the object of sustained and systematic 

- inquiry. Relevant work tends to be scattered and 
lacking in the kind of interrelation that would furnish 
cummulative results. 

To -Eocus .attention onthe processes .of .social control 
in schools, Willower (1965:41) adapted the definition of 
socialecontrolsputsforth by Landis, (1956;:4) and defined 
EBUpiiLIcontrolLi.as «athe yprocess sby,which social order is 
established and maintained in schools. 

PiouGghthercterm «pupil Control! (becamesuseruiein 
later studies of social control in schools, Willower (1971: 
249) expressed concern about the direction such studies were 
taking: 

Ttpisenotyreasonable,tosconsider,social comtrolc lin 
isolation trom the social characteristics Of public 
Schools... Their,socialscontroleastructures ‘are, omten 
adaptive responses to pressures generated by their 
environments sand,organizataonal form, and the. control 
funetions Of Many Of these structures are latent rather 


Manziests. 


Ingaddition, puoblems,were)seen.to axise_in, the 


- SOMA NTMORS Hy GMA MEKCNS aT NO: ARRAS 


Inloos & kn fopiine S47 20 parbostaxdOhu xpIeeaD 
and odni foreeasn Yo foel » yd bovebAid need! eed mee 
“pakasez0 Looroe obsvisq dnilw [oxanos letooe Yo ashes20%q : a 
26 soel ati? too becmtog (INS-2b8T LOL) sowolliw  .emoke 7 7 
| ibetede ad dew ioxeeees 


eloorice —_ ban yusstpomels ai loutnes 
ot texietans te doer dg sikh dest 

bas en, a o4 Sbnod otro tibvelen 
deinuwt flvow Ae cP aEsS: 30 Hota 3 mt 
ativant " hte 

fowiwos lzisce to tseesontg os no) notsnetin ayoot of 

to moljiniteb edz Sstqsbs (ih:doel) 1swolliw ,eleodoe ak 
bealteb bas (8:d221) atbnsl yd 3103 tuq Lomtngo Isisee 
et sebte Isigoe doidw yd assvorg of? 2s "Loxgnes léquq" 
-@ioonse ai Danistnaem bas dedaildedee . 

ni Iwtsee omsped “Lowjne Liquy" mysy st dguertt = 
:1V@Ll) xzewolliw Dies ak: loviqon Inioda to seleurn: aa 


ovaw aerbete Hava noitoe1ib ot jucds fxeone. beaasigne (OBE)! 
_ 


Pract Calvwedppbicatbion jomesecial ~acontrals) Seott.(19,71:.3) 
commented about these problems and about the direction that 
theistucy sotasocials«controlashould take; 

The major practical problems of control often arise 
from ineffective or poorly organized social systems. 
Bringing about desirable social change in the peaceful 
and constructure way is therefore the most important 
Goal oh Btheeschenbicic study.of -socltal control. 

Appreciation.for the»practical problems of social 

control in schools was expressed by Willower, Eidell, and 
Hoyer 6044 2) ¢whengsinpconductingsa study into,iEhe pupil 
control ideology of schools, they commented: 

Perhaps the foremost need at the present time is to 
gain a better understanding of the social characteristics 
of the school and its personnel. 

The study reported herein examined the relationships 

between various organization and teacher characteristics 
and the pupil control ideologies of a sample of Alberta 
schools. An examination of the relationship between pupil 


contvolsvdeology, pupil control structures and teacher 


SacistacCcLion was also conducted. 
STATEMENT OF THE PROBLEM 


The present study attempted to increase.the under- 
standing of the social characteristics of the school and its 
personnel in two ways: (ljeby.descuibing,the pupidecontrol 
ideology of a sample of Alberta schools; and, (2) by 
examining the relationship between pupil control structures 
AnGeeeAChereSsatisbaction Within a sample of Alberta 


Schools. TO achieve the tormer, the Pup2l Control Ideology 
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Form, developed by Willower et al. (1967) at the Pennsylvania 
State University for the purpose of measuring school personnel 
ALE CuCemtOWwaArc Dupe COnNELOlL,. was, MOdltledimintoua form 
deemedwsuttaple £or Uses ine study. | Tosachieve theslatter, 
two instruments were designed. The first instrument oe 
designed low descr pe pupl lr econtrol policies and practices 

in schools. The second instrument was designed to measure 

the satisfaction of school personnel regarding the pupil 
eontrol petverecRandapbactaces that exist in’ tneir parti— 
eular school: 

For the purposes of this study, the problem was 
stated in the following way: (1) What are the characteris-— 
VECS*OP Ene puppy control ideologies that exists in a sample 
of Alberta schoots? (2) What relationship exists between 
thie puprtP@control rdéologies and pupil control structures of 


the sample and teacher satisfaction? 
Definition of Terms 


Pupils control sde0logy.) Hereafter “designated by 


the abbrevvavecde OrMsot.eClsepupLieconurol adeology reters 

to a Set of beliefs held by any school stair member regarding 
Gietsocralecontrol! of students. Terms such as “custodial” 
PCM NINA Stic mare, USeC aS OeSsCcriplCOrs OL aaparticular 
Pucpia contro! ideology and represent the extremes of a pupil 


control ideology continuum. 


Pupil control structure. Hereafter designated by 


the abbreviated form of PCS, pupil control structure refers 
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CO Clerarcerist lcs “oT ine pupil control policies or 
praceiceseinitiated withmn schools to foster the social 
control of students. The terms "highly developed" and 
"lesser developed" are used to describe the number and 
importance of pupil control policies and practices estab- 
lished in schools and represent extremes of a pupil control 


StCLUCtCULreE Continuum. 


Teacher satisfaction. Hereafter designated by the 
abbreviatedform: SAT#teaecher satisfaction refers to the 
contentment expressed by teachers regarding the adequacy of 
established pupil control policies and practices in schools. 
Descriptive terms such as "satisfied"-and "dissatisfied" 
are apple to such expressions of contentment and represent 


the extremes®ot atteacher Satisfaction continuum 


ReaeChergoup lL TCONLEOL CeO lOdy. Beliisr enim ate rere 
to the pupil control ideology held by individual teachers 


in the school organization. 


Principal pupal control ideology. This term refers 
to the wupi bcontrol*Sadeologyi held by the principal in the 


schoolIMorganization. 


School eeups lecontrol ideology. This term refers to 


the pupil control ideology which characterizes; in general, 


all teachers and the principal in a school. 
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CoOpera. Ideology 


Formulation of the following sub-problems aided in 
determination of the relationships between various organiza- 
tional and personal characteristics and the pupil control 
ideology.that,exists ina sample ‘of rural Alberta’ schools. 

inl Issthespupi lecontiro] ideology of teachers related to 
selected organizational characteristics such as 
school size and school type? 

1.2 Is.-pupil..control adeology related,to position held 
in.-the,schooJs onganizatiion? 

1.3 Can the pupil control ideology of teachers be pre- 
dicted from personal characteristics of teachers such 
as years spent in the present school, years of 
experience, sex, age, and years of teacher preparation? 

PAs ls =the pupil control adeology of teachers re lavedyto 
thet pupil ecOntrol vs cructure in tie School ee. per — 
ceived by teachers? 


pe The Relations hap Between 
Pupils Control Tdeologies, 


Pupp, Control, Structunes), 


and Teacher Satistaction 


The relationship between pupil control ideologies, 
and pupil control structures existing in a sample of schools 
and teacher satisfaction was determined by focusing attention 


on the following sub-problems: 


9.1 Is teacher satisfaction with pupil control policies 
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and practices related to each of the following 

interactions: 

setCeache pups control wceology ang scnoo) pup I 
control ideology? 

ascenohor lpi control ideology and principal 
pupa Lb contro) ideology? 

=—pGuIncipail.pupil control ideology and school pupil 
Conti) video logy.2 

is teachensabisbaction with pupil control policies 

and practices related to the interactions of school 

DUD blsGonbsuol 2deology and the, pupil control 


structures. of the school? 


Is teacher satisfaction with pupil control policies 


and practices related to the interactions of the 
pupil’ control ideology of the teacher and the pupil 


control ideology of the school? 


Assumptions 


The following assumptions were made regarding the 


Navire of the problem, the data collected; and the Stetis— 


tical procedures that were used: 


ee 


that the Pupil Control ideology Form (Adapted) 
together With the Pupil Control Structures Form, 
which was designed to measure the extent to which 
pupil control structures are implemented within 
schools, and the Teacher Satisfaction Form, designed 
to measure the extent to which teachers agree with 


the pupil) control Structures of “a school, gave valid 
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and reliable measures of the variables studied. 

that the selection of the school samples was adequate 
and representative of the grade levels as they exist 
throughout the population of Alberta schools sampled. 
that the scales used in the instruments were at 

least interval scales for the purposes of statis- 
fea eam anvicnis.. 

that the scores obtained by the members of a group 
Were UNOtLeat yee come Se rOnG_StORLe Lhemiepresenta— 
tiveness of a statistical descriptor of a group 


characteristic. 


Delnmiuceatuons 


ibe 


Thvs stucy included ural schools ~andsschools 

in urban centres of less than 100,000 population. 
The grade level types used in the study were: 

Gl) ite lementarveschoolse(Gredessl—6); 9 "(2) junior 
hagh schools (Grades 7-9); and senior high schools 


(Grades, LO-12). 


Uimitations 


uF 


The availability of schools for sampling purposes 

at each grade level was the first limitation. Access 
togthe ustyotsOperating wochoolssingAlberta tay l= 7/ 2 
revealed that the number of schools available at the 
JUnLOUVbighwschool LevelgandeatmGkeesenior high 


school level for sampling purposes was highly 
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limited. This placed a restriction on the number 
of schools that could be sampled at these levels. 

2. The strict adherence to the grade level classifi- 
cation of schools posed a limitation on the extent 
to which generalizations could be made regarding 
schools with multi-grade level organizations. 
Inferences about a particular grade level within 
such an organization would be highly tentative. 

3. The exclusion of large urban school systems in 
cities exceeding 100,000 in population posed the 
Loi coelimitacvon. | Tins, tie descriperom on the 
variables or relationships as measured in this study 
may not be indicative of the kind of description 
that would have resulted if such school systems 


were included in the study. 
SIGNIFICANCE OF THE STUDY 


The study was considered to be significant for four 
reasons: aijrett scOULde provide information about the general 
Characteristics Of pupil control ideologies; (2) ie na bt 
SEOviGe ateclgie Inco the parwicular Kinds#oOn social anstitu- 
tions which Alberta schools have become; (SB) ae eCO ula 
furnish school administrators with a means to gauge the 
SOnLrOl. environment Of their schools; and) (4) 71t couldmserve 
as7a basic for a school to evaluate its goals: 

Thissscudy, WLciin ats limits, hadh tie ttask Of 


describing -the characteristics of the pupil control ideology 
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imsta Sample: of) Alberta) ischools » as) welll,i the «control 
environment within the sample was examined by means of 
beacher, saris faction, witth pupitleicontro lipolaici estiand 


practices. 
ORGANIZATION OF THE THESIS 


In this chapter, statements made by writers in the 
study of social control in organizations were used to 
Suppor cie. need tom turthesm spudysot socials controlsan 
school organizations. The general problem required the 
tdentitication Of the characteristics of, the PCI of a 
sample of schools, as well as examination of the relation- 
Sia pe oetweenm the; PCE and PCS of a sample: of schools and 
teacher satisfaction. Several specific sub-problems were 
identified dealing with the two aspects of general problem. 

The next chapter presents a summary of the litera- 
ture that pertained to this study along with the theoretical 
considerations upon which this study was based. Chapter 3 
contains an outline of the research design of this study 
ticeluding =andescription Of, the instruments used; Che 
methodology of data collection, and the data analysis 
employed in this study. In Chapter 4, an analysis 
regarding the PCI of a sample of Alberta schools is 
presented. The analysis of the relationship between the 
PCI and the PCS of a sample of Alberta schools and teacher 
satisfaction is presented in Chapter 5. A summary of 


additional research findings about which no hypotheses had 


aLauiyt GUT TO: MoT TASTMASAO 


one ni s1etitw yd sham ejnensdsse ,3zSseqer> aids ar 


og betu siS¥ enoitésinspto at totinos Lemos 70 vate : 


uy 


tt, Lostnoe, Usinae to. yaw teddiv2 aa ‘S4p0 srt Homme 


stig Dbenivups: moldong inraab ait +20 OU 65 L890 aaaieetacl : 
7 


a %o IDG Set To, dotvelietsetsis ef3 40 cokspoet ans 7 
“{oishiex. carts a0 adidenitsns ze Liaw 20 , eLooriog bo -algnie 


bae clovciine to siamese 5.55 G99 Bas 15% sit nope qite 


syow amadederwq-due oitppsdqe  istovae noljogtelise seroesd a 
- 


sieidosg lersnsb to agnenqes ows ects | stbbue voaitsab bodt Lawebd 
-suetil ai% 2o yiiintwe 6 etnesssq tetas oxen ent _ 
fsvivowesis off dtiw pnols youte eins 03 Dentesisg sods ened 

€ stg) .boead dew ybuse eidy riotdw moqu sno lisse bdaheS 


=? 


ybuge zisld To ngleeb fiotssess a3 Yo snifsoo as aakeam > 
ptt ,bsey sinemuytent etd Jo sortqciipeab & ped vioot 
aieylane nant aed ns anigiszellos sjsb to Yer 

* sieclane as, (2 orga ot .yboxe ain iid | 


Peroigeis. 3 ac eaad sane? o 


been formulated, but which may have implications for future 
reseercy 1S) found in Chapter 6. Finally, sinoChapter 7,7 the 


Sinan, conclusions, and implications of this sStucy are 


presented. 
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Chapter 2 


RELATED LITERATURE, RESEARCH , «THEORETICAL 
CONSIDERATIONS AND HYPOTHESES 

This chapter presents a summary of the theoretical 
concepts and constructs .which formed the background for the 
present study. An attempt is made to describe the nature 
of the organization-client relationships in schools and to 
show how client control influenced the behavior of the 
babticipantsS sin these relationships. The chapter cconsists 
Otethreespants.. the related literature vandsresccarchmic 
summarized. in the first part; the theoretical considerations 
are presented in-the second part; and, the third part 


restates the research sub-problems in the form of hypotheses. 
RELATED LITERATURE 


To present a theoretical background for this .study, 
a review of the relevant literature was carried out. 
Attention was focused on the eo pertaining to organiza 
tion-client relationships, pupil control jdeology, and 
@ctitiudes in teacher-oupil relationships. «7he essence of 
that. attention iS presented in this section. 


Olde ioe lOn ce eles 


Relationships 


Among the writers of administrative theory of his 


Gray Barnard (19498: 112—-125) noted that central to any 
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organization was the relationship between the organization 
anditherclienty® Essentiallyjothe organizational’ behaviors 
toward the members of the organization (the employees) and 
toward the clientele (the customers) of the organization 
were viewed in terms of equality. The organization had*to 
establish’ a cooperative relationship, elicit services, 
maintain morale, maintain inducements, deterrents, 
supervision and control, inspection, and education and 
training for both the members of the organization and the 
citents¥orathée organizations Though the? viewstakent by 
Barnard was business oriented, other writers began adopting 
the basic idea of organization-client relationship to other 
kinds@otlorgani zations. 

Blaupandwocott. (1962s 42-43) Classi led vorganizatvons 
according to who benefited ‘most from a particular organi za- 
tion. The category of "service organization" was of 
particular interest because of the inclusion of schools 
within that category. Viewed in terms of their ability to 
serve clients (Blau and Scott, 1962:51), schools, as well 
as other service organizations, have the crucial problem of 
providing professional services to clientele who know not 
what serves their best interests. The welfare of clients 
is presumed to be of prime concern to the organization. 

Developing their typology of organizations, based 
Onethesactivity of the organization in society and on 
Organizational characteristics, Katz and Kahn (1966:110-148) 


saw schools as maintenance organizations. As such, schools 
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are defined as organizations whose main function is the 
sochalbrzationrof speoplekfor roles inwether yorcanizations, 
and ithe (Larger «society. 
the ekatatand Kahn «(1966:131-136),fanalysis of 
maintenance systems perceives the school as the organiza- 
tional -counterpartwofeithadsamni ly dEristitutione! sThe schock 
not only helps establish value and norm patterns needed for 
aduLbtnivte pybutwelsoscontributes:/to.therknowledge andeskillis 
required for those roles. Hence, the school assumes a 
people=moldingefunctionijenThewpositionsof ystudents;,inethis 
function rwascclani fied by «Miklos | (197025)<whe statedsthat: 
Suucdents form thet part of the input wh2ach as) co 
be processed; after some period of time they are 
returned to the environment having been modified in 
cognitive skills and attitudes to varying degrees. 
Etzioni (1961:45-49) classified schools as normative 
Crgaliizations in terms of the kind of compliance) they 
exerted Upon their participants. According to Etzioni, 
normative control in schools includes manipulation of grades, 
honors, and other prestige symbols to elicit response and 
conformity from participants. Defined as identive power 
(Bez lon, J965-65.)), the manipulation of symbols crs .con— 
sidered a way of stressing the internalization of norms. 
BEtectuveness Of Participant control 1s dependent, upon, tie 
avwiGeyeoL schools to select their participants (Etzioni, 
1965:658), however, this ability is perceived to be non - 
existent in the case of schools. 


Bidwell (1965:972) viewed schools as client-serving 
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organizations in which the moral and technical socializa- 
tron of “the children’ takes’ place” Participation an the 
activities of schools is understood to take place because 
Of %a drrrerentratron between the roles "OG student sand 
teacher as "assumed “by “partici pants’ 

in this regard, Nadel (1957:35-41) pointed out that 
young “people are*’compel led“ to *participate in “ne’ecks Virties 
of school systems whether they wished to or not. Educa- 
tional institutions, on the other hand, are compelled to 
provide services to students who may not wish them; teachers 
are understood to enter into their respective roles quite 
Voluntarily. 

A formal conceptualization of schools as unique 
service organizations in which client selection is uncon- 
trolled; “but*client *particrpation "is ‘mandatory, “was 4put 
fOr th by Carison (1964) in his*anatlysiS *ob*socral torgani za—- 
tions. Schools are considered to be in the same category 
as mental *nospitals, “reform ’ schools) *and® prisons 7 "a -Category 
wirch-ceprces Such Organizations and@theivveli entelosas 
having little control over the kinds of relationships 
establrshned*between’them. “Carlson labeled” these as 
"domesticated" Organizations in which ‘sutrvivalsof the 
organizations is assured through the constant supply of 
clientele and a minimum of competition among like 
organizations. 

A motivational problem for the domesticated 


organizations was proposed by Carlson. Because of the 
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likelihood that the organizations would come into contact 
with clientele who have no desire for the services offered 
by thetorganyzations;, and of the likelihood™that the 
organizations would come into contact with clientele they 
have no desire to serve, the organizations are likely to 
develop unique characteristics in response to unique 
motivational problems. Carlson (1964:266) contended that 
such motivational problems would influence "the attitudes 
which staff members and clients had toward each other, 
personality make up of the staff, prestige of the work, 
and development of organizational resources." 

Though obliged to provide service for clientele 
over which they have no selectional control, schools are 
seen to adapt to this situation in various ways. According 
tom@aneson (1964:271), these include: (1) segregation of 
the undesired clientele into programs other than those 
proOvidedMior- the tclientete the schools are eager (oO serve; 
ana/oue (2)@'tpreterential treatment of desired clientele in 
the matter of grades, withdrawal from school, discipline, 
punishment, fand@curricula.” “In “essence, these adaptive 
mechanisms appear to make the organization-client relation- 
Ship mowee tolerable’ for “the school. They “are also seen as 
providing an internal means of selection and sorting of 
cuijentede. acs’ the Schools went about fulfrlling their societal 
opligaticons. Se colie@ctively, these adaptive methods could 
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Pupil Control ideology 
Willower (1965:41) labeled client control in schools 


BSepupliecontrol. Inither broad context) ofssocial «control 
SeCe OulhepysAbcartan (19 /15154)pupidecontrol can) be 
thought of as referring to those mechanisms within the 
school that prevent structural tensions or Constrain them 
from resulting in widespread patterns of deviant norms and 
behavior. Katz and Kahn (1966:47), Hotere maintained 
thateine order that system norms exist, and in order that 
those norms support an authority system in a social organi- 
zation, there has to be an explicit formulation of an 
ideology. The ideology which provided a school with norms 
and witch supported the authority structure of "ayschool 
Was 1Centiitedepy-Willower eC al. (1967) as > “pupil control 
ideology." 

Willower and Jones (1963), and Willower (1963 ,7 19565) 
MNaincained that pupil control was a salient feature of 
schools, permeating the interpersonal relationships that 
are established within the schools. 

In a research program raed out by Willower, 
BEidell, and Hoy at The Pennsylvania State University in 
1967, the bases for interpersonal relationships were, examined 
indirectly when the pupil control ideology of teachers was 
examined. The research was based on an adaption of the work 
done by Gilbert and Levinson (1957:23) in which pupil control 
ideology was conceptualized as a continuum ranging from 


"custodialism" at one extreme to "humanism" at the other. 
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Willower et al. (1967:5-6) developed prototypes of these 
two orientations. 

The custodial school was envisioned as one in which 
the maintenance of order is mandatory. Students are 
stereotyped as to appearance, behavior, and parents' social 
status. Viewed as irresponsible and undisciplined, the 
student is subjected to punitive sanctions. Teachers 
perceive student behavior in moralistic terms with mis- 
behavior taken as a personal affront. Pessimism, mistrust, 
rigidly maintained teacher-pupil status distinctions, and 
One-way downward communication are considered characteristic 
of the custodial viewpoint. 

The humanistic school was conceptualized as one in 
which learning and behavior are viewed in psychological and 
sociological terms. Learning is considered as engagement 
in worthwhile activity in which the withdrawn student and 
the overactive one are viewed as equal problems. Teachers 
share the optimism that personal relationships emphasizing 
friendship, respect and trust will engender selt-discipline 
inetnie student. © Flexibility in status and rules, two-way 
communication, and increased student self-determination 
abe considered characteristic of the humanistic viewpoinc. 
Statf ana students are willing to act upon’ their own 
volition and accept responsibility for such acts. 

The conceptualization was expanded by Budzik (1972: 


29-24) to illustrate other possible structural differences 


between the two types of schools. 
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tm joustodral schools: ladminis tratomsrmaintaine status 
distinctions between administrators and teachers. Power and 
communication flow downward with teachers accepting adminis- 
Pear Vencecs stonsewi thovtequestions;iResponsibility for 
SerTOnS tstelt only to the extent that orders ere etri— 
ciently executed. 

Within humanistic schools, teachers influence school 
policies, programs, rules, customs, and procedures. As such, 
teaciera CO} NOt perceive administrative OVercontrol, since 
they share in the decision-making process, teachers find 
greater security in the humanistic schools. Because of the 
humanistic orientation of the administrators, the schools 
are perceived as educational communities where members learn 
through interaction and experience. 

Budgik supported the Willower et al. concepiualiza— 
tion of pupil control ideology when he differentiated the 
teaches pups.” relatitonsnip in the two procotypes: 

Aecoraing to Suazik (10020 22-235) peConl ate pee custo 
dial schools are resolved by punitive devices such as coercion, 
Trarcule, ana tie withholding a rewards. Adequate social 
distance in, teacher-ptpil relationships is emphasized. in 
contrast, humanistic schools emphasize non-punitive resolution 
Of conflict with the expectancy of selif-discipiine. indeed, 
the conceptualized prototypes of pupil control ideology are 
clearly discernible in the account given by Magnuson (1970: 
251-257) comparing the pupil control methodologies in English 


and French schools. The two dissimilar approaches to student 
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discipline hold many implications for teacher-pupil relation- 
ships. To discern the importance of pupil control ideology 
in the=steacher—-pupil relationship, the teacher-pupil 


relationship needed further examination. 


Attitudes in Téeachen-Pupil 


Relationships 


Jones (1965:76) expressed concern for the success 
teachers have in maintaining authority in teacher-pupil 
relationships and how such success is affected by other 
relationships. He stated: 

For example, some teachers may be more dominant or 
authoritarian than others. In addition to such personal 
differences, a teacher's authority may depend on the way 
the school administration defines standards and rules, 
on the relationship between parent, principal and teacher. 
Any of these relationships may strengthen or weaken the 
teacher's authority. 

With this in mind, Jones (1965:80) made a case for a 
pupil-centred orientation to the teacher-pupil relationship, 
a relationship in which the teacher accepts the pupil as a 
person. Though he maintained that a high frequency of 
teacher-pupil interaction in such a relationship indicates a 
mutual acceptance, Jones (1965:74) warned: 

Theoretically, 1= participants an a usocial nelation— 
shig@chold different expectations of theimmaghts) ard 
responsibilities, stress in such forms as dissatisfaction 
or anxiety will be expressed by some or all participants. 

Katz (1968:34-40) examined the divergence in 
perceptions of rights and responsibilities of interacting 
participants in the school setting. In discussing the 


discipline problems created by deliquent students, Katz 


(1968:38) noted: 
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Although Lt is opvicus’ that teachers must see the 
actions of these students as opposition to the school, 
temnecds to be noted that*the focis of Copesttiron is 
Ter eevesechool, but the! aqult worla, the morlajor 
au~nority that“qoes far beyond “the “school: 

Related to this’ 1s the speculation puc Lorem by 
Pemnessey anc McDrIl (1O7L 9267)" that teachers tnt uence 
student views of the school and”™indeéed, of the adult world. 
Hence, differences in satisfaction and perception were 
theorized. 

The phenomenon of the vicious cycle, a concept 
developed by W.I. Thomas, refined by Merton (1968:475-490), 
ang discussed by Katz (19¢68:38=39) was*>thought to apply* to 
teacher perceptions of discipline cases. In matters of 
discipline, adverse student behavior i viewed by the 
teachers as a threat to their authority. Actions are taken 
by the teachers to maintain their authority and to protect 
the mandate of the school. Such behavior is perceived by 
students creatine’ the discipline problems as a> tnreat to 
their autonomy. A negative reaction to increased custodial 
pressures is made by the offending students. This addi- 
tronalenecative reaction, tosauthority,maintenance 1s seen 
as reinforcement of earlier held, teacher perceptions of 
discipline problems, and so, the cycle is repeated. 
According to this analysis, the forces affecting the adoption 
of a custodial ideology would be at work’ (Budzik, 1972:23). 

Tllustration of the vicious cycle phenomenon was 
found in the work done by Ford (1971) who investigated the 


attitudes held by high school students and teachers regarding 
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student voice in decision-making, and in Ladd's discussion 
of the problems encountered by the teacherswho, 4jith.a more 
humanistic ideology, had the opportunity to work with 
students accustomed to more custodial attitudes (Ladd, 1972: 
Bola oo 7). a Im both cases the, thoughts and acticnseos ioe 
teacher were influenced bythe image of. the ideal sstudent 
that was held by the teacher (Yamamoto, 1969:232). 
the amount of discretion:in, applying.pupi) control 
(Besling;,; .19722221-—-235) was “conjectured pby. Manley-Casimir 
(1971) as being central to the sense of justice that 
pervades “asSchool., .In,this aregard Manley-Cacsimix {197 132) 
stated: 
 eLschool discipline 15 jisual ly ,enftorceduthrough oa 
system of rules and sanctions. Generally, rules are 
Viewed as one end of a rules-discretion continuum. The 
more rules and the more specific the rules, the less 
the discretionary power available for exercise. 
However, rules cannot replace discretionary power 
entirely, for no number of rules can comprehend all 
the circumstances that may arise for administrative 
action. Thus, some discretion is essential to preserve 
administrative flexibility. The problematic issue is 


how much and in what circumstances? Here the question 
OL Justice intrudes. 


TRAC, CONLLOd SEYUCEUreSs exist in schools cComtemper 
justice was pointed out by Hanson (1972:1): 

The school maintains a clear organization hierarchy 
With authority centralized in the office of the principal 
Vito Leports cirectiy GO une Superintendent. Under the 
auspices of this authority, .educetional policy and uules 
stipulate what is expected and prohibited with respect 
to the behavior of the teachers and students. 

Baclier, Willower (1971:249) contended that such 


structures are generated by environment and organizational 


form. Such structures provide a means of coordinating the 
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Perts Of “the organization (Corwin, 1971s¢57=250) as well as 
a means of coping with organizational problems (Miles, 
LOGS 321), 

A search of the literature provided background for 
Ene “contention that, control structures have @ bearing on 
teacher satisfaction. Kenneke (1970:45) suggested that 
four major areas are instrumental in determining teacher 
Salt etaccion : (1) personnel policies and procedures; (2) 
instructional environment; (3) institutional leadership, 
and (4) teacher welfare. The study conducted by Ascher 
(1971) indicated that the educational environment coupled 
Wirtehethne-teacher\s ability to teach in a variety of positive 
manners, was essential a7) Eee paahi he ea ei job satis- 
faction, Another study conducted by Wutzl 4972) “showed 
that teacher attitudes of professionalism were significantly 
and positively correlated with teacher satisfaction. 

When Sergiovanni (1967) applied Herzberg's Hypothesis 
toeteachears, the contributors to job satisfaction were found 
to be achievement, recognition, and responsibility. The 
factors contributing most to teacher dissatisfaction were 
found to be interpersonal relationships with students, 
teachers, and peers, technical supervision, school policy 
and administration, and personal life. This pattern was 
found to hold true across a number of teacher variables 


such, as sex, teaching level, and tenure. 
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RESEARCH ON PUPIL CONTROL IDEOLOGY 


Since the initial conceptualization of pupil control 
ideology by Willower et al. (1967), several empirical studies 
nave: Deen ICarrled out. “All of these studies hela to. the 
premise that the school was a social organization in which 
pupil control was the dominant feature. These studies 
attempted to relate this salient feature to various charac- 
teristics Of individuals, and of schools. Studies directly 
related to the central problem of this research project are 
reviewed in this section. 

Dupri Con Geol -ldeoLogy 
and Dogmatism 

The initial study woy Willower.set wal. (1962) wach 
saw the refinement of the Pupil. Control Ideology Form, 
attempted to relate pupil control ideology to dogmatism 
(Rokeach, 1960) and to organizational position. The 
Following relatLonships were supported by research reculia: 

1. Teachers were found to be more custodial in pupil 

ControleideoLogy than were ene oOrscounseltons:. 

2. The custodial dimension of pupil control ideology 
appeared to increase as the grade level taught or 
administered increased. 

3. The custodial aspect appeared to increase with 
length of tenure, 

4. Dogmatic school personnel tended to be more 
eustodia le 


Support for the third and fourth findings were also 
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found in a study by Heineman (1971) which involved high 
school prancipals;only. 
Ajstudyscarried)ovutsby.Williams.(1972) .alse.confirmed 
the findung@smotithes.initial study. He concluded that 
personality factors such as years of teaching experience, 
S64, sandgrace, were: important indicators of the pupil control 
ideologyseorentationpofweducators, and. that positions of 
educators in school settings, as well as the perceptions 
of theiraroclessinhthose*positions, influenced their pupil 


control ideology orientation. 


Pupll Control ideology and 
Organizational Climate © 


In their work on the relationship between pupil 


COnECOL ideology at the elementary school level, Appleberry 
and Hoy (1969) found that schools with relatively open 
climates were more humanistic in pupil control ideology; 
those schools with relatively closed climates tended to be 
more custodial in their orientation. The same relationship 
between climate and ideology held true for the teachers 
within the schools. 

Appleberry (1971) conducted a separate inguiry into 
fies | control ideology organizational climate srelation— 
ship in elementary schools. Aside from confirming the 
findings of the previous study, he found that pupil control 
ideology and openness of school climate did not vary 
systematically when principals were compared. Additional 


analysis revealed that humanistic schools were more likely 
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1. teachers who worked well together in the teaching- 
learning task. 
2. high morale with teacher satisfaction of task 
accomplishment. 
Se §puimcipals who dealt’ with teachers on an informal 
basis. 
4. principals who motivated teachers by personal 
examples. 
5. an atmosphere of openness, acceptance and 
authenticity of Vinteractionr ian relationships. 
Puriiie a *confiarmatron Of this trend sin "the pupa) 
control dante eevee tae ete a climate relationship in 
schools was added when Waldman (1971) obtained similar 
results in a study of secondary schools. He also found 
that pupil control ideology and organizational climate were 
in positive: #luctuation with population density of the 
community and with the percentage of minority students 
attending schools. 


Pupils Control Ideology and 
Educator Values 


pe stuay~ conducted” by Helsel (l97Tay revealeo” that 
traditionalism in educator values was positively related to 
CUSESCIATiere inseducator pupil’ control ideology.” The 
redationehi pewas@ found ‘towhola-across” a variety of 
hierarchical positions within the organizational structures 
of elementary and secondary schools, though it was found 


. that such positions did not significantly influence the 
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strength of the relationship between values and pupil control 


ideology. 
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A Helsel study (1971b) on the relationship between 
status obeisance and pupil control ideology revealed a 
positive relationship between a teacher's reaction to 
authority and, the, custodial dimension, of, pupil control 
ideology. The study gave support to findings in the earlier 
Willower, Eidell and Hoy (1967) study; however, when the 
effect of the. predictor wariables was controlled, the 
relationships reported in the earlier study were found to 
be not significant. 


Pupil Controlpideoclogy and 


Student Alienation 


Utilizing the Pupil Attatude Questionnaire,. the 
Pups) Controildeology Form, and she theoretical framework 
developed. by Rafalides (1971), Hoy and Rafalides (1971) 
investigated the relationship between pupil control ideology 


apc sstudens jalbienastion «anwuhigh schools...» An attempt was made 


to relate various aspects of student alienation (normlessness, 


powerlessness, meaninglessness, isolation, and self-estrange- 
Ment wetqucius tods di Sms ~weupid control adeclogy. All aspects 
of alienation, except meaninglessness, were found to be 
positively related to custodialism. 


Pupil Control Ideology and 
Onganezational Socialization 


Looking at organizational socialization and pupil 
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control ideology, Hoy (1967) found that student teaching 
tended to compel incumbent teachers toward custodialism in 
Pupil comtyel ideologyenifhtenwaseobservedninuthedfirst 
investigation of what developed into a longitudinal study 
of the socialization process of teachers in schools. 
tngaosubsequentgsttdyanHoy (L968)ecomparecdipupil 
control ideology scores of beginning teachers with the pupil 
control ideology scores they had obtained the previous year 
as student teachers; the following findings were reported: 
1. Pupil control ideology for beginning teachers was 
more custodial after one year of teaching experience, 
as compared to the pupil control ideology held after 
student teaching. | 
2. Secondary teachers were significantly more custodial 
than their elementary counterparts. 
3s. Pupil control ideology did not change significantly 
for those teachers who did not teach after 
graduating. 

The third Hoy study (1969) looked at the organiza- 
ticonalesochadwezations of the imbttalt¢1967 tgnouprof teachers 
after they had two years in which to gain teaching 
experience. 

Findings in this regard were as follows: 

1. Regardless of teaching level, pupil control ideology 
remained virtually unchanged after,the, second year 

Of steachacnd « 


2. For those who did not teach for two years after 
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graduating, there was no significant change in 
pupil control ideology. 

dep sENnere Was a Slgnidicanc, decrease in custoctalicm 
for those who did not teach after their first year 
of teaching. 

4. Custodialism significantly increased for those who 
commenced teaching the second year after graduating. 

Je seustodialism did hOt signrivcanity increase tor 
elementary teachers who changed schools for their 

second year of teaching; secondary teachers who did 

change schools for their second year of teaching 

became significantly more custodial in pupil control 
ideology. | 

Support for the Hoy studies was given by a study 
conaucted by Hamil (1971). Pre= and post=tests of pupil 
control ideology were administered to a group of novice 
teachers while only one was administered to the cooperating 
teachers. Student teacher pupil control ideology made 
Signi tacant increases, during the student teaching experience 
to levels above those of the cooperating teacher. 

Drozda (19/2) determined that, Curang sthela yi cse 
year of teaching, closed-minded novice teachers were more 
susceptible to forces of school socialization than open- 
minded teachers. He found that difficulty in the teaching 
Situation and pupil control ideology of the experienced 
teachers reference group were beneficial in explaining 


changes in the pupil control ideology of novice teachers. 
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Buogik (1971) aleo found support for earlier findings 
regarding the socialization processes in schools when he 
investigated the relationship between pupil control ideology 
andeteacher views of administrative control style. 

Pupil Control Ideology and 
Verbal Behavior 

Urilizgeation of the Pupil Control Ideolocy jand 
Flanders Interaction Analysis Schedule by Rexford (1970) 
indicated that the amount of direct influence exerted by 
a secondary teacher was more closely related to teacher 
pupil control ideology than the percentage of teacher talk 
in the classroom. Amounts of teacher talk employed by 
custodial teachers did not differ significantly from the 
amounts employed by humanistic teachers. These findings 
were later confirmed in two separate studies. One was 
conducted by Rexford, Willower, and Lynch (1972) at all 
levels of school organization, and the other was conducted 
by Goldenberg (1971) at the elementary level. 


PupadsControloideology and 
Peacher Personality 


Weak relationships between the components of the 
Activities Index and pupil control adeology of teachers, 
at the elementary and middle school level, were found, in 
research done by Leppert (1971), and by Leppert and, Hoy 
(1972). According to the research, school type, orderliness, 
class size, Egoism, Intellectual Interests, sex, education, 
and experiences were “best" predictors of educator pupil 


control ideology. The data depicted the custodial teacher 
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as a less educated, but more experienced male secondary 
teacher with large classes, who needed orderliness, tended 
to be egotistical, and preferred non-intellectual activities. 
FupasieeGon tio; | Ideology and 

Professionalism 

im a scucy Of the relationship of pupil contro | 
geology to professional orientation, Landis (1967) found 
that secondary teachers, though more custodial in pupil 
control ideology, were slightly more professionally oriented 
than were elementary teachers. Male teachers were found to 
be slightly more professionally oriented than female 
teachers. While that held true at the elementary level, 
the reverse was true at the eee ee At both the 
secondary level and the elementary level, males were more 
custodial in pupil control ideology. Other demographic 
factor relationships were explored. 

The findings of the Landis study were confirmed in 
a later study conducted by Willower and Landis (1970) but, 
re-examination of the complexity of the professionalism 
variable was proposed. 

Abrams (1971) attempted to, relate elementary school 
principal assessment of teacher professionalism to attitudes 
toward decentralization of the school. No relationship was 
confirmed. However, he found that attitudes to school 
decentralization were related to pupil control ideology in 


a positive correlation. 
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FupLIEControl ideology and 
Classroom Behavior —_ 


J.S. Bean (1972) investigated the relationships 
betweengthe pupilhecenkrol ideology :+ofateachebsnand their 
classroom behavior as perceived by pupils. Sex of the 
teacher was found to be the moderating variable in the 
relationship between teacher pupil control ideology and 


student perceived classroom behavior. 


Pupil Control Ideology and 
Self-Esteem 


To determine teacher self-esteem and teacher pupil 
comirolsndeolegyeMcaAndrewss: (1971) nusednBidilst. Indexso£ 
Adgustmentiand Values, ands the, Pupilp,controis ideology, Fromm 
respectively. When the hypotheses in the experiment were 
not confirmed,’ a more rigorous examination of the self- 
esteem variable was undertaken. Indications were that 
peer groups may not be attractive to teachers wanting to 
enhance their self-esteem through social approval. Further 


study was suggested by the experimentor. 


Pupil Conerol Ideology and 
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Paka ds 0(1L9 71), de fanned pl unadiastic Uoqnorance),. ine texis 
of pupils control ideology, as being the difference between 
self-scores and means of estimates of pupil control ideology. 
mill omeans* of restimates:.of pupil,control adeology were,.arger 
than actual pupil control ideology scores. Teachers and 
counsellors were custodially inaccurate in predicting the 


principal's pupil control ideology. In terms Gee pUp1 contro 
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ideology, the counsellor role tended to be well understood. 
Estimates of teacher and principal role ideology were 
markedly inaccurate. As a result, the goal achievement 


Strategies Of the school organization, were questioned. 


Pupil, Controls ideology and 


TOD VoaListaccion 

Researcn into the relationship of pupil control 
adeology to job Satisfaction was carried out by Yuskiewicz 
(E97 i). there was a direct relationship of Satistaction to 
the congruence of actual teacher pupil control ideology and 
perceived teacher pupil control ideology. The same held true 
regarding teacher satisfaction and congruence of actual 
teacher pupil control ideology and perceived principal pupil 
control ideology. Various teacher variables were examined 


imeceLacion te the tindangs. 


Pupvly Control Ideology 


and Power 
Wien zeler (LO71L)* investigated the retationsnip 

Detween PUDLL Control ideology and the sense Or power of 
Ceacters= ine punlic™ school ne found “that a” ctstodiaz pupil 
control ideology was associated with a low sense of power, 
whereas humanistic pupil control ideology was associated with 
a hig sense of power. ~The investigator speculated that 
hierarchical structure, and decision-making opportunities, 


allowed for a high sense of power thus engendering more 


positive pupil-teacher relationships through a more humanistic 


DUpiLecOntLOoL LdSOLogy. 
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Pupil Control Ideology and 
ei (reeul Ug ele 


ip l972, McBride sinvestigated thesymiddlesschool 
social organization as opposed to the social organization of 
junior high schools. He was able to determine the following: 

1. Junior high school personnel were more custodial than 
their middle school counterparts when total school 
SLarro7 ecertiticariom, anc Sex wecesconsidered: 

2. Selected pupil misbehaviors were correlated to the 
pupil ~control ideology of ,thesschool.: 

3. Previous research regarding hierarchical positions 
and teacher characteristics were confirmed. 

4. No significant correlations existed between custodial 
pupil control adeology sand school, size, .and joupil— 
teacher ratio. 

Briefly, this section has outlined the kind of 
research that has been carried out with pupil control ideology 
as the main focus. The literature research indicated that 
various personal and organizational characteristics are 
related to pupil control ideology. Several™areass lacked 
attention. For example, pupil control ideology and job 
satisfaction were just being explored with no direct research 
relateauto the control structures that pervade schooils..9 The 
next section is devoted to certain theoretical considerations 
that are thought@™pertinentitto therpresentstudy. In 
particular the relationship between pupil control ideology, 
pupil control structure and teacher satisfaction with pupil 


control structure are to be explored. 
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THEORETICAL CONSIDERATIONS 


The review of the research on pupil control ideology 
Indicated that pupil -control “aedeology may *beVintluenced by 
individual teacher characteristics such as teaching 
experience, age, and years of training; by organizational 
enaracteristics such”as school size, and gradé TevelVat 
which instruction was offered; and, by the role assumed in 
the organization--usually teachers as contrasted by 
principals. Ideology has been determined both for the 
tnalVvadua. teacher,” and, CcCompositely, “for thee scnoots 
Regardiess of the kind, a.pupil control ideology is thought 
of as being related to a variety of organizational and 
personal attributes. The model in Figure 1 is a diagram- 


matic attempt at describing some of those relationships. 


Individual Teacher 
Teacher a aS ern 
Characteristics | Wa the Pups. 
i wPuped Pupil point | Contre! 
Saran vat onaiy-—_»? Controls», Control Stiuckures 
Characteristics _ Ideology Structure 
| i BXCentE “CO 
Role Assumed gS ek ee ie rod 
in the Loe en 
Organization Organizational 
Problem 


Figure l 


Pupil Control Ideology, Model 
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Por’ the*purposes?Of ‘this’ study ,/ pupid’ control 
ideology was thought to find expression in the organization 
in three ways. First, the pupil control ideology held by 
the individual teacher may be reflected in the pupil control 
structure which develops within the school. Since the 
pPupPl sconerol Structure of the school consists’ of pupil 
control policies and practices, some of those policies and 
practices may be formal expressions of the pupil control 
ideology of individual teachers. Thus, all staff members 
Cir esscnoGl Mayrtind that «their particulars pupil comerol 
ideology is formally expressed within the pupil control 
Structure of the school. Secondly, the pupit "contro! 
ideology of an individual teacher, se Re of teachers, is 
theorized as being expressed in teacher satisfaction with 
the, pupil control policies and practices-o£f the school. 

The degree of teacher satisfaction may be related to the 
degree of expression of pupil control ideology in the pupil 
control structure of the school, and may be related to the 
perceptions of the adequacy of existing pupil control 
polieies and practices: Thirdly, the pupil control ideology 
of an individual teacher, or group of teachers, May be 
Fetlected in the extent to which pupil icomtrol 15 viewed 

as) an Organizational problem of the school. In this way, 
the degree to which pupil control ideology is expressed in 
the pupil control structure of the school, and the adequacy 
of the existing pupil control policies and practices 


influence the perceptions of the degree to which pupil 
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control is viewed as an organizational problem of the 


ECO. 


Pupil Control Structure 

BECording LO Eheory, pupil control adeolody 
ineiuences ithe. dsind, ef pupil control structure developed 
by che school. “sucha pupil control structure is’ concep- 
tualized as existing on a continuum with highly developed 
pupil control policies and practices at one extreme of the 
continuum, and lesser developed pupil control policies and 
practices at the other. If a positive correlation exists 
between pupil control ideology and pupil control structure, 
then, it is theorized, a custodial pupil control ideology 
most likely influences the evolvement of a highly developed 
BupiL) concro. JStructure, while a humanistic pupil control 
ideology most likely influences the evolvement of a lesser 
developed pupil control structure. 

A highly developed pupil control structure is 
conceptualized as consisting of many rules and regulations 
which are designed to govern every possible aspect of 
Student behavior. For each infraction there is a precise 
punishment which is administered immediately upon discovery 
Of amy and all infractions. At its best, a highly developed 
Pupil control.structure is a total and complete expression 
of the custodial pupil control ideology. 

A lesser developed pupil control structure consists 
of few, if any, rules and regulations. Depending upon 


mutually developed routines of conduct between participants 
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in the teaching-learning process, the lesser developed pupil 
Control) atructure. rarely resorts, to, any punitive action, . In 
short, such a pupil control structure is a total and complete 


expression of a humanistic pupil control ideology. 


Teacher Satisfaction with 


Bip ie Contre Lseotructures, 

Further conjectures were made about teachers. Since 
pupil control ideology is theorized as being expressed in 
tieepunl Wcontrol structure of the school, the pupil control 
ideology of a teacher must be supported by the pupil control 
polucias sand spractices of the school if ‘such policies and 
practices are to be perceived as adequate. Those teachers 
who find that their particular ideology is supported within 
the pupil contyol structure generated by the school are 
highly -likely to be satisfied with the pupil control policies 
ana joracerces developed by ~the,school., Conversely, teachers 
WiO mid Na NOM =O DOrtL LOL ethelr sarticular pupil controd 
Lgeo Laden thingbie pupil control gstructure of the school 
are highly likely to be dissatisfied with the pupil control 
policies and practices developed by the school. 

Sil Leacily sw beachersywho » find their ,perticular pupid 
Gonbrolsideslogy.to,be shared by staff peers ,are bighly 
Like lymcOsbe satisbied with the pupil,control policies and 
practices of the school, while teachers who cannot rely on 
such peer® support for theirvparticular pupil control ideology 
are likely to be dissatisfied with the Pupil control policies 


and practices of the school. 
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Pupil, Comere Dias “an Ongar 


Zational Problem 


Because of the nature of the two extremes in pupil 
control ideology, the extent to which pupil control is 
Vlewed as an Crganizational problem varies. The custodial 
pupil control ideology, with its philosophy, is likely to 
view student behavior in harsher terms than is the humanistic 
PUpLEecentrol tdeology. In theory, the pupil) control 
Sewuceure, the fOrmal expression Of pupil -control adeology, 
must be judged inadequate if pupil control is to be viewed 
HomoaeOrganizati1Onal problem. Thus, 2f a particular pupil 
control) adeology is able to find expression in the pupil 
CONGrOMSErucCture of the school, pupil control ts) vtewed 
as an ordanizational problem in minimal proportions. 

This study dealt with the relationships between 
Pupil. ComteLOmmernecologyeapupr! control structure, and tedcher 
Satisfaction as suggested by the model. The hypotheses, 
based on previous research and the theoretical considerations, 


are statedtin’ the next! partvol! thastchapter. 
Ao POT RS Be 


The. sub=problemsmlistedvin Chapter 1 focused on the 
specific relationships that were investigated; those sub- 


problems are stated here as research hypotheses. 


ive sae Sine CS igsc ali the 


COnrroL Tdeo logy 
1.1 There are significant differences in pupil control 


ideology among teachers in small, medium, and large 
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schools as well as among teachers in elementary, 
junior high and senior high schools. 

i.2 There are significant differences between the pupil 

control ideology of principals and the pupil control 
ideology of teachers. 

Pe Neleworomsignificant relationships between pupil 
COntrolevdeology and teacher characteristics such as 
years Spent in the present school, years of experience, 
sex, age, and years of teacher preparation. 

1.4 There is a significant relationship between pupil 
control ideology, as measured by the Pupil Control 
tdeology, Form, and pupil ContCrolmetuucluy emacs 

- Measured by the Pupil Control Structure Form. 


4a Hypotheses ;} Concerning the 
Relationship Between 
Pupil Control Ideology, 
Pipi Comer Ol yee rictune ,. 
and Teacher Satisfaction 


2.1 There ane Significant relationships between, teacher 
Satieraction With, pupil Control, policies and 
practices and differences in pupil control ideology 
between each of the following: 

2.1.1 teacher and school 
yote2 teacher and principal 
Dele DE iC Paleena ss cngod 

oo Tnere are sioniiicant Glarerences: in) teacher 

Satisfaction with pupil control policies and 


practices among the following groups Of teachers: 
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THEORETICAL CONSIDERATIONS 


The review of the research on pupil control ideology 
indicated that pupil control ideology may be influenced by 
individual teacher characteristics such as teaching 
experience, age, and years or training: by “organizational 
characteristics such as school size, and grade VevelPat 
which instruction was offered; and, by the role assumed in 
the organization--usually teachers as contrasted by 
principals. Ideology has been determined both for the 
Bnoividual teacher, and, Compositely, for” tnerscnoor- 
Redarciess Of Lhe kind, 4, pupil CONtrLOL 10eCchocy” 14 —tnougne 
of as being related to a variety of organizational and 
personal attributes. The model in Figure 1 is a diagram- 


matic attempt ,at describing some of those relationships. 


Individual Teacher 
Teacher . OCatistaction 
Characteristics f with Pupil 

tee pact Pupil pieces Controd 
Organizational —=—» Control ———» Control Sire chures 
Characteristics Ideology Struccrure 


| : ‘paps ebutene to 


Role Assumed i Wiech? Control. 


in the is an . 
Organization Organizational 
Problem 
Figure l 


Pupil Control Ideology Model 
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Dorr nvempurpOsesyorchis study, pupiiy control 
ideology was thought to find expression in the organization 
im three ways. First; the pupil control ideology held by 
the individual teacher may be reflected in the pupil control 
structure which develops within the school. Since the 
bupL Ly cOneror structure of tie school consists of pupil 
control policies and practices, some of those policies and 
practices may be formal expressions of the pupil control 
ideology of individual teachers. Thus, all staff members 
OPethe school may find Chae jtheir panei culemapups | icentrol 
ideology is formally expressed within the pups control 
Structure Of che school. ~Secondiy,, the pupylycontrol 
ideology of an individual teacher, sa iets of teachers, is 
theorized as being expressed in teacher satisfaction with 
the, pupil» control policies and practices of the school, 

The degree of teacher satisfaction may be related to the 
degree of expression of pupil control ideology in the pupil 
control structure of the school, and may be related to the 
perceptions of the adequacy of existing pupil control 
bolvi1cies and practices. “Thirdly, ‘the pupil control adeology 
Of an individual teacher, or group Of teachers, may be 
retkected in the extent .to which pupil control is viewed 

as an organizational problem of the school. In this way, 
the degree to which pupil control ideology is expressed in 
the pupil control structure of the school, and the adequacy 
Gf thes existing pupil control, policies and practices 


influence the perceptions of the degree to which pupil 
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conbrol as-wiewed. as an organizational problem of the 


school. 


POG GOmELOle otic lube 

According to theory, pupil control idectogy 
pnituences: the kind of spupil control structure developed 
by, the school.” Stcn™a pupil control structure is concep- 
tualized as existing on a continuum with highly developed 
pupil control. policies and practices at one extreme of the 
continuum, and lesser developed pupil control policies and 
practices at the other. If a positive correlation exists 
between pupil control ideology and pupil control structure, 
then, it is theorized, a custodial pupil control ideology 
most likely influences the evolvement of a highly developed 
pupil control Structure, while a humanistic pupal control 
ideology most likely influences the evolvement of a lesser 
developed pupil control structure. 

A highly developed pupil control structure is 
conceptualized as consisting of many rules and regulations 
which are designed to govern every possible aspect of 
student behavior. For each infraction there is a precise 
punishment which is administered immediately upon discovery 
Ofvanveand all initractions. At 1ts best, a nugnly developed 
Pup control structure is a total and’ complete expression 
Or thescustodLlal pupil control ideology. 

Avlessem developed pupil control Structure consists 
of few, if any, rules and regulations. Depending upon 


mutually developed routines of conduct between participants 
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in the teaching-learning process, the lesser developed jeybre will 
control structure rarely resorts to any DUnitie ACti On... paln 
SDOGiawet UC cupupl L»acontVo lL swtructure is a toral and complete 


expression of a humanistic pupil control ideology. 


Teacher Satisfaction with 


Pp le COMEr OL Structures 

Further conjectures were made about teachers. Since 
pupil control ideology is theorized as being expressed in 
thespupl Lb control structure of the school, the pupil control 
ideology of a teacher must be supported by the pupil control 
policies «and, practices. .f sthe school if such policies ‘and 
practices are to be perceived as adequate. Those teachers 
who find that their particular ideology is supported within 
the pupil.control structure generated by the school are 
highhy likely to, be satisfied with the .pupil control policies 
aim wmaGEices developed by the school. Conversely, teachers 
Wit eth De nOmSippoOr tO ebhelmsparticular jpupik Control 
Leo Lodvawe til betiecwpupLi controd wsotuuctyure Of the school 
areshiohiv likely £0 be Gdissatisfied with the pupal control 
policies and practices developed by the school. 

Gi Lavi Jone teachers. wie (find their ypantlecular jigs) 
Goptuokl adeolegy,to be shared by staff peers yare bighly 
likely.to.be satisfied with the pupil control, policies and 
practices of the school, while teachers who cannot rely on 
such peer support for their particular pupil control ideology 


are likely to be dissatisfied with the pupil control policies 


and practices of the school. 
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Pupil. Comtro sas fan Organi— 
zational Problem 


Because of the nature of the two extremes in pupil 
control ideology, the extent to which pupil control is 
Viewed aS an Organizational problem varies. The custodial 
puplie comtral ideology, with 2ts philosophy, 1s likely to 
view student behavior in harsher terms than is the humanistic 
DuriL control ideology. In theory, the  pupid contro! 
Structure, the formal expression of pupil control adeology, 
must be judged inadequate if pupil control is to be viewed 
aovan Organizational problem. Thus, if a particular pupil 
control idaecliogy is.able to find expression in the supi) 
SOnLLOl structure Of the school, pupil “control we svaewed 
aS an organizational problem in minimal proportions. 

This study dealt with the relationships between 
pup El concer oOundeologye pupal control structure, and teacher 
satisfaction as suggested by the model. The hypotheses, 
based. on previous research and the theoretical considerations, 


are statedt ant ithe mexti partiog) this: chapter: 
HYPOTHESES 


The sub=problems listed in Chapter 1 focused on the 
Specificl relationships that were investigated; those sub- 


problems are stated here as research hypotheses. 


Le any DOtTheSes Concerning the 
Characteristics, of Pupil 


‘Meiehenae wh Ideology 


1.1 There are significant differences in pupil control 


ideology among teachers in small, medium, and large 
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schools as well as among teachers in elementary, 
JUNO“ high and Senior high® scheoelsy 

1.2 There are significant differences between the pupil 
control ideology of principals and the pupil control 
ideology of teachers. 

1.3 There are significant relationships between pupil 
control ideology and teacher characteristics such as 
years’ spent ‘in’ the present ‘school, ‘years® of “experience, 
sex, age, and years of teacher preparation. 

1.4 There is a significant relationship between pupil 
control ideology, as measured by the Pupil Control 
Idéotegy=Frormypvand=puprl control = structures tas 


- measured by the Pupil Control Structure Form. 


2-8 suypotheses ;Concerrung. tre 
Pupil Control Ideology, 
Pup SConero Me tructtire, 
and Teacher Satisfaction 


an a a a a an ee 


2.1 There are significant relationships between teacher 
Satisfaction with pupil control policies and 
Practices and diiferences in pupil control ideology 
between each of the following: 
2uilel ~teacher and scnool 
2.1.2 teacher and principal 
2oieo principal ancdescioc . 

222 There are Ssigniticant differences in, teacher 
satisfaction with pupil control policies and 


practices among the following groups of teachers: 
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==téeachers,in umanistic-structuredsschools, 
--teachers in humanistic-relatively unstruc- 
Eunedyschools, 
=~teacherowinwcustodlal=stricturned schooks >», anc 
ajoteachers in custodial=relativels, unst suc | 
tured schools 
203 Jnere Aare significant differences, im teacher 
Satrstaction with opi lL control poliocseand 
practices among the following groups of teachers: 
==custodial teachers. in custodial schools, 
--humanistic teachers in custodial schools, 
--custodial teachers in humanistic schools, and 


-—-humanistic teachers in humanistic schools. 
SUMMARY OF CHAPTER 2 


After an examination of several views of the 
organization-client relationship of schools, the socio- 
organizational conceptualizations presented by Carlson and 
the literature on pupil control were accepted as providing 
a basis for examining attitudes in teacher-pupil relation- 
ships. In that examination, the relationship between 
control structures in schools and teacher attitudes was 
exploned. .A.search of the literature related to teacher 
satisfaction revealed the lack of research into the matter 
of teacher satisfaction. Research related to pupil control 
ideology was presented to help substantiate the practical 


utility of pupil control ideology and to indicate the 
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relationship of pupil control ideology to various teacher 
and school characteristics. The research indicated that 
no relationship between pupil control ideology and control 
structures in schools had been established, and that the 
relationship between pupil control ideology and teacher 
satisfaction was virtually unexplored. A model depicting 
the relationships between pupil control ideology, pupil 
control structure, and teacher satisfaction was presented 


and the hypotheses for the study were presented. 
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Chagrear. 3 
INSTRUMENTATION AND METHODOLOGY 


This chapter provides descriptions of the instru- 
ments used in the data collection, details of data collection 


methods, and an outline of the methodology of data treatment. 
INSTRUMENTATION 


Utilization of four instruments yielded the data 
used in this study. The four instruments were: 
Pale Pupad Control tdeology Form. (PCI) (Adapted) 
Ze be, Pups Control Seructure Form. (PCs) 
Seu thie weacher Satistaction Form (SAT) 
ie SHexptectpline Referral Form (DRE) 
A copy of each of the instruments is included in the 


Appendix. 


iperer Form tidapted) 

The ianstrument consists of 20 Likert-type items 
which are responded to on a "strongly agree" to “strongly 
disagree” continuum. Each item is a statement related to 
DUpLI control. The respondent indicates the extent to 
which his views on pupil control agreed with such statements 
AS It) 1s desirable to require pupils to sit in assigned 
seats during assemblies," and "Being friendly with pupils 


often leads them to become too familiar." Responses to 
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EicuLcetio are  SCOred. 5 40a) 2, and J) for orrong ly acree” , 
Bigrea uy, Undecided’ “dicaares’, and “strongly, disagree” 
respectively as to be positive to the custodial viewpoint. 
Where responses are positive to the humanistic viewpoint, 
scoring is reversed. Item scores are summed to provide a 
Single test score. A high score on the instrument indicates 
a custodial viewpoint; a low score is indicative of a 
humanistic viewpoint. The theoretical range of test scores 
bee AU co be MONO 

Initially, the PCI Form was developed in the United 
States and contained American terms. To adapt the instru- 
ment to the Canadian environment, the Canadian version of 
certain terms was substituted for the’ original ones, such as 


"student councils" for "student governments." However, the 
Original meaning and intent of the items was not altered. 
Ceverc Moagvlicatrone, such as Ehe* simplification oO inmelruc— 
tions, were made to improve instrument utility. 


Permission to use the PCI Form was obtained in 


advance of the conduct of the study. 


tie Foo HOLM 

Te PCS’ Form was constructed Tor the” purpose of 
securing some indication of the extent to which pupil control 
structure had developed within the schools sampled in the 
study. 

The instrument initially consisted of 20 Likert-type 
items related to pupil control structures. Response cCate- 


Gorieeerenced trom “Strongly agree) tO “strongly disagree." 
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The respondent was asked to indicate the extent to which 
his views agreed with the item description of his school. 
For the 20 item instrument, responses were assigned the 
Wolves 5, 4) 3, 2, ana Weston Strongly a0reet. acres | 
"undecided", "disagree", and "strongly disagree" respectively 
as to be positive to a highly developed pupil control 
structure. Where necessary, reverse scoring of items was 
used. Item scores were summed to provide a total test 
score. A high test score indicated the perception of a 
highly developed pupil control structure; a low score was 
indicative of a lesser developed pupil control structure. 
tneoretically, the test scores, ranged from 20 to: 100 for 
this 20 item instrument. 

To assess the validity of the instrument, a pilot 
study was conducted. The PCS Form responses of the staffs 
Gf an elementary school, a@ junior high school, and a Senior 
high school were subjected to component analysis. Out of 
Ene Principal components analysis of the 20 item instrument 
(N=5/); Six items! were identified with formulation of pupil 
control policies, and nine were identified with pupil 
control practices. The results of the principal components 
analysis are included in the Appendix. 

These 15 items were reworded to accentuate the 
positive aspects Of pupil control structure and item 
responses were assigned the values l, 2 aoe Guea Ge ero. 
"strongly agree", "agree", "undecided", "disagree", and 


"strongly disagree" respectively to retain the positive 
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reference to a highly developed pupil control structure. 
The s’Cs Form, containing tiese I5 revised Trems, was Used 


in obtaining responses from the sample in the study. 


the Teacher Satisfaction Form 

ine” Teacher satrsfaceron Form consisted of six 
items, one of which was used to designate the organizational 
position of the respondent. The teachers responded to 
the remaining five items by checking the answers most 
appropriate to the questions posed in the items. For 
example, if the possible responses to an item were "highly 
SAtLStaACLOLY «5) Satisfactory’; “Varies | Uisatis actory 
and "highly unsatisfactory", the teacher would consider 
the question in the item and check the response that best 
answered the question. Responses to the items were assigned 
values so that a favorable disposition toward the question 
in the item received as high a score as possible. The 
most favorable response received a score of 5; the least 
favorable response received a score of 1. Scores for each 
item were summed to yield a total test score. A high score 
indreated Satistaction with pupal Control Structure; a” low 
score indicated dissatistaction. The theoretical’ range 
for scores was 5 to 25. 

Validation procedures were similar to those employed 
With the PCs Form. Principal components analysis of priot 
Study Gata inducated two distinct, LaAcCtors. The items, un 
unrevised form, were used to collect sample data on teacher 


satisfaction with pupil control structure. Examination of 
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the response pattern to the instrument using sample data, 
indicated that Item 5 was poorly constructed and should be 
discarded; with tthe. Voss of the one item, the theoretical 


Eestescore range becamas4) to.20. 


The Disciplinary Referral Form 


Although the Disciplinary Referral Form was intended 
to determine, through principal responses, the relative 
agreement between administrator and teachers on such issues 
as pupil lecontrel mdeclogy and pupil control structure, the 
instrument could not be validated through the pilot study. 
However; Suciligetion ©f the instxuument toa this study 
provided additional data on the sample schools. Analysis 


of this additional data is presented in Chapter 6. 


METHODOLOGY 


The Sample 


The sample for the study was drawn from Alberta 
schools. Excluded from the sample were those schools which 
could not be classified as either elementary, junicr high 
School, Gr seniion high school organizations, as were schools 


from urban centres with populations exceeding 100,000. 


Reference was made to the List of Operating Schools in Alberta 


1971-72 to determine the number of elementary schools, junior 
high senools,;'and séeniorphidh sehools iangthe, Provincesor 
AilbertaAvavailable for ‘sampling. As indigated dn Tablerl, of 
the 104 elementary schools available (Grades 1-6), 40 were 


chosen at random, and were approached regarding participation 
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in the study. Twenty-four indicated a willingness to Berri 
Cipate. All available junior high schools and senior high 
schools in the province were approached regarding partici- 
pation.©. OfPvthe) 3lvguniorvhigh! schools" approached (Grades 
1-9)%= 13 schools were’ willing’ ‘to’ participate, white de the 36 
senior high schools approached (Grades 10-12), 24 were 
willing to participate in the study. Returns from 24 elemen- 
abyrs choo ls, Lee] unior ‘haigh*®Sschools,-and 22™senior’ high 


Schools*weremincludedin® the’ study? 


Collection of the Data 
Hach; schoolewil ling! to participates in the study 
received 11 instrument packages. Each package contained a 


personal data sheet, the PCI Form, the PCS Form, and the 


Teacher Satisfaction Form. Ten of these packages were to 

be completed by teachers randomly selected by the principal. 
The principal was asked to complete the remaining instrument 
package. In addition, the principal was requested to 
complete a school data sheet which included the Disciplinary 
Referral Form. Principals were requested to use a form of 
instrument collection within the school that would maintain 
respondent anonymity. Collected packages were returned in 
stamped, self-addressed envelopes provided for the purpose. 
As each school returned the completed instrument packages, 
the school was identified as to kind (each envelope carried 


the school code number), and assigned an identification 


number. The responses to each instrument package were entered 


Cn a code sheet. Data were later punched on computer cards. 
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teeatment Of the Data 

Teacher scores were computed for each of the forms 
in the instrument package. In addition, school scores of 
PCI, PCS, and SAT were required. Computation of these 
values was obtained by using an appropriate computer program. 

In Table 2, the numbers of respondents for the PCI, 
PCS, and SAT instruments are presented. A total of 572 
teachers completed the Pol Form: Of that totals 217 
responses were from elementary schools, 164 responses were 
from junior high schools, and 191 responses were from senior 
high schools. Sixty principals responded to the PCI Form; 
23 were elementary school principals, 16 were junior high 
school principals, and 21 were senior high school principals. 
The mean PCI score for the total sample of teachers was 
50.14 while the mean PCI score for the total sample of 
prmncipels was 45.29, 

Respondents to the PCS scale totalled 570; 214 
responses were from elementary schools, 165 responses were 
from junior higheechools, and 191 were {rom senior high 
schools. . For thes total igroup Be teachers, the mean PCS 
ecore wes 44.35. The POS seores for all 60 principals were 
summed and a mean of 44.77 was obtained. 

Two hundred fifteen G@lementary school teachers, 163 
junior high school teachers, and 191 Senior high school 
teachers responded to the SAT Form. The mean teacher 
satisfaction score for the 562 responding teachers in the 


sample was 13.66. Since principals had not completed the 
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total SAT Form, their responses to the Form were excluded 
from the study. 

Teacher data collected for) thisustudy owas cused to 
assess theerveliabilityeotatherinstrumentss#used. aWhen 
Willower et al. (1967:12) assessed the reliability of the 
PCi form, a split-half reliability coefficient was cal— 
culated (N=170) and the resulting Pearson product-moment 
correlation? coefficientowas70.917 avcorrected® coefficient 
of 0.95 was reported when the Spearman-Brown formula was 
applied. 

Agreliabibiby coek&tvei onedforathei Pel) Pormewas 
calculated using data from the present study (N=558). 
Application of the Kuder-Richardson formula 20 resulted in 
AbsR-2O0nhe00. 7475. 

The same formula was applied to the data from the 
PCS Form and resulted in a reliability coefficient (KR-20) 
of°0.6290. The magnitude of the coefficient was deemed 
satostactOny.reNunnadilyo{(1967:226) tstatess 

What a satisfactory level of reliability is depends 

on how a measure is being used. In the early stages 


of research on predictor tests or hypothesized measures 
Ge construct, = - . reliabilities of ..60 jand “Jso0ewitd 


suffice. 

When the Kuder-Richardson formula was applied to 
fhelresponsesion thesSATlLForm)aai KR=20°=e0.6258) wasecal- 
culated. The criterion of coefficient acceptability 
established for the PCS Form was applied to the SAT Form 
Telpeapeiduy. cOGLLi1Ccient. 


Principal components analysis was applied to the 
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responses to the PCI, PCS, and SAT instruments. In each 
Case, two factors were identified. The factor loadings on 
each factor for each item in each instrument are reported 
in the Appendix. Statement numbers correspond to those in 


the final version of each form in the Appendix. 
SUMMARY OF CHAPTER 3 


This chapter provided a description of each of the 
instruments used in the study. The constructions of the 
Per Per Co, “SAT, anwiDRE "Forms were omwelomed. Sincesthe Pcs 
and SAT Forms were being developed specifically for this 
study, some analysis of the instruments was necessary. The 
responses of teachers from an elementary school, a junior 
high school, and a senior high school, were used in 
principal components analysis to determine the final form 
of these two instruments. A sample of schools was chosen 
for the study and packages of instruments were sent to each 
school. The responses of the 572 teachers who completed 
the instrument packages were used in the application of the 
Kuder-Richardson formula to obtain reliability coefficients 
for ethe PCL, PCS, and SAT Forms. These coelficieuts were 
found to be at an acceptable level. Principal components 
analysis applied to sample data identified the items in each 


of two factors for each instrument. 
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Chapter 4 


ANALYSIS OF DATA--CHARACTERISTICS OF 
PUPIL CONTROL” IDEOLOGY 

Presented injtnis chapterviseanm analysis oforhe 
data concerning the hypotheses about the characteristics of 
Per proposed in this) study. ~The, sources of the data «the 
procedures used to test the hypotheses, the outcome of each 
testing, and a discussion of the results are included in 
this presentation. 

PUPIL CONTROL IDEOLOGY AND ORGANIZATIONAL 
CHARACTERISTICS 
PC. and School/iSize 

HypOciesis I.1, in null form, states? Chat tnere (are 
no significant differences between groups of teachers when 
tiOse Groups are formed On the basis of selected organi- 
zational characteristics such as school size and school 
type. 

To test whether there were significant differences 
in PCI between groups of teachers formed on the basis of 
Scnoorrstze, schools had to be classified as to size. On 
freepacts of data SUpplied by principals regarding the state 
Size of schools, schools were classified as being either 
small, medium, or large. Twenty-seven schools with from 


ten to 19 teachers, were classified as being small schools; 
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ey schools, with €rnomj20 to 29 teachers, were ‘classified as 
medium-sized schools; the remaining 20 schools, in excess of 
29 teachers, were’ classified as large schools. 

the data usedtin testing the portion of they first 
hypothesis déaling with school size were the PCI scores. of 
teacners. “AS indicated in Table 3,, 226 teachers came from 
schools designated as small schools while 155 teachers came 
from medium-sized schools and 177 teachers came from large 
schools. Teacher scores in each size category were summed 
and the mean PCI score for each category was determined. 
Based on this method, the mean PCI score for small schools 
was determined to be 50.79, while the mean PCI scores for 
medium-sized and large-sized schools tee found to be 49.724 
and 50.08) respectively. The overall PCI for schools, 
regardless of school size, was 50.13. 

To determine whether statistically significant 
differences existed between the means for the three groups, 
analysis Of vavwiance was used. The)F test of the differences 
in means between groups yielded an F value of 1.69 at the 
0.9652 Level off probabi Itty 7 well in Sxcess Sor Pthe eccepted 
OL0S*\ level Of Sigmiaicance. These findings wens sudrtictent 
tO Support the Mull)form of the research hypothesisithat 
there were no significant differences in PCI between groups 


of teachers in schools formed on the basis of school size. 


Pel and School Type 


The data used in testing the portion of the/jfirst 


hypothesis that dealt with school type were the same as for 


%o 4etegn 108 add qnow Whe Feotion cti~ papfasd eteodioged | 


mre ety erat ASS | vl ‘wie at tieFentéal” ak’ e2adosss | 


snc icaieebiee “det: one Rbcmitel Chad ad susie trial 
eecnl wad Maw e7uNSBo4 ev are tfeolan bakin Ybed wea’ 
hone otow vrepidad eis Maes At 4etBaa anesnae” didédSa 
donlnigeh 2he og leo “rote tet «tase 124 saan td Bae 
wlocwoue ll bme 15)! siotge Tot ageu ex | Gonien bind de boeed 
fol awxotre CYb wear ads “tide At sae. oe a? Senkertedeb enw 
SY .%> anf of Sauk dra efoerise fer le-ervel bea bosie-metbom 
zloodoe qt £99 tipiavo sat \chavidoagees 59.02 bas 

bh 602 eae eete lowize to eealbispsz 

Hropitiania pi Eas aaAtarte 4 oeideatte oeimesth OT WG oy 
IIT Sa oA OF atiMeR td NeiIRS hetaian agamegannmn: la 
eennone?? ib air to Jape y att pew ssw soundisy to sae 
ait sy 99,1 ¥o owt T 16, byDiere nquerty noowsgd errogm mt 


harqeoms -oity papain’ en" sand ion ee sete 


aOaatTin# ss hat Ty ne 


_ pesado ont 


7 Bites mth 7 


. 


Sa a 


moe. 0 d Coo I A ise], souetzean so stsATeuy 
Lore 30 d Oh 7X sey, souetzen Fo ARTeushbowoy 
OT’8 OS a9 eae OG 855 Tes40L 


8cg°s Orme 80°0S Le ebrey re 
PO°Lk Ca GG V2°6P Coa UNTPeW °Z 
Z0°S 62°79 Gi. 0S One TrTeus ST 
oe ee Ee 8 ee ee 
UOTIS TAS SoueTICA TDOd UeoW dnoa) ut srisyorey, SZTS TOOYDS 
paepuess FO ASqunn 


Se Se SS SS eee 


ezTg YWUSeTeFFTqd FO sTooyos 
Jo sdnoazy UT Idd AeYyoOVsT, ueeW JO uostazeduoD 


€ eTdeL 


the testing of ithe portion of the firstihypothesia that dealt 
with school size. However, the sizes of the groups, formed 
on the basis of school type, changed In the stugy, 24 
elementary schools responded to the PCI Form, as did 18 
Jan2er high schkpols, and 22 Senior|hight schools. Wrable 4 
presents the numbers of teachers in each group. Two hundred 
thirteen teacher responses came from elementary schools; 

162 came from juniors high schools and: 183 came from senior 
high schools. Mean teacher PCI scores were calculated for 
eacn GlOoppy, a Mean PCH of 50.25, 51.81, and “4e.50lwas cal— 
culated £om elementary schools, junior high schools, and 
senior high schools ee nears The overall mean PCI was 
calculatedyto be 50,13. 

To determine whether statistically significant 
differences existed between the means for the three groups, 
an analysis of variance was again performed. The obtained 
F value of 7.37 at a probability level of 0.0007 was 
sufficient to indicate that at least one pair of group means 
Gitiered significantly. | 

According sto thesprebability matrix for che Scheffe 
multiple comparison of group means of PCI, one pair of means 
was found to bel significantly different:  Tabse Sishows a 
poeobabrivty of f).0007 for the Scheffé multiple comparison 
of the mean PC for junior Righeschools] (52.82) anc the 
mean PCI for senior high schools (48.50) was sufficient 
evidence for rejection of the null form of the research 


hypothesis that no significant differences in PCI fexisted 
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between groups of teachers in schools differentiated by 
school type. Indeed, the results indicated that junior high 
schools were significantly more custodial in their ideo- 
logical approaches to) pupil control than were senior high 
schools. | 
PUPIL CONTROL IDEOLOGY OF TEACHERS 
AND PRINCIPALS 

Hypothesis 1.2, in null t@rms;, predicted that there 
would be no significant difference between the PCI of 
principals and the PCI of teachers as measured by the PCI 
Form. 

Data Obtained! from the;6o0=responding principals, 
and the data from 60 randomly chosen teachers were used to 
test this hypothesis. A mean PCI of 45.27 was observed 
for the groupros principals as|compared toi a mean Pei of 
49535 [or thetgroup of; randomly selected teachers. fUse or 
the t test was' made to determine statistical significance 
of differences between these two means. The results of the 
t test application were summarized and presented in Tepe oie 

One of the assumptions junderlying the,use of t tests 
is that variances between groups are equal. The F test was 
utilized to determine the equality of the variances between 
the group Of principals and the group of teachers. jWhen the 
hypothesis of equal variance between the two groups is not 
supported, the Welch approximation of t, which adjusts the 


number of degrees of freedom, is used (Ferguson, 19712156). 
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en Obtatned=! Vahueweeel:151, at a2 probability level 
of 0.5904 was sufficient evidence to warrant the use of the 
Welch method. The Welch method reduced the number of degrees 
of freedom to" 1ly77 42 trom tie normal Iierandey ieidedra ue 
Value “Of =3. 236" at ay provpabe ld ty" Level Loremr noe Lot ites ines 
this t'* value exceeded that’ required at’ 0* 05 Levele of 
Significance, the null hypothesis was rejected. The sign 
OF the *™ value” indicated thatethe teacher Group hed 
Ssigniticantiy Targer PCL Score thandildi tise Group of 
principals. Stated another way, the randomly selected 
group of teachers was found to be significantly more 
custodial in pupil control ideology than the group of 
principals who responded to the PCI Form. 

PUPIL CONTROL IDEOLOGY AND 
TEACHER CHARACTERISTICS 

The third hypothesis regarding characteristics of 
PCI (Hypothesis 1.3) stated that there would be no signifi- 
cant relationships between PCI and teacher characteristics. 
Specifically, the teacher charactéristics referred to years 
spent in the present school, total years of experience, sex, 
age, and years of teacher preparation. 

The data used in the testing of the third hypothesis 
were derived from teacher responses on teacher data sheets 
that were part of the instrument package. Stepwise regres- 
sion was to be used to determine the regression equation. 
The rTesulting regression equation, consisting of variables, 


their regression coefficients, and a constant, was applied 
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in the prediction of PCI scores. 

Nunnally (1959:121) suggested that the coefficient 
of multiple correlation indicates the degree of correlation 
between predicted scores and actual scores as measured by 
some scale. He suggested that multiple correlation would 
be at least as large as the largest correlation between the 
predictor variables and the measured value of the variable 
Lobe preaiacted t(Nunnally, 29592119)? *o determine whether 
stepwise regression was a useful technique to use, a check 
was made of the correlation coefficients between the pre- 
dictor variables (teacher characteristics) and PCI. The 
results, summarized and presented in Table 7, indicate that 
there is very little correlation between the teacher 
variables and teacher PCI scores as measured by the PCI 
Form. 

Them largest negative correlation (-0-2153) oceurred 
between the amount of teacher preparation and the teacher 
PCI score. Other correlation coefficients found included 
-0.005, between teaching experience in the present school 
and teacher PCI; -0.015, between total teaching experience 
and teacher PCI; 0.020 between the sex of the teacher and 
teacher PCI; and 0.055, between age and teacher PCI. 
Further examination of the results revealed teacher 
variables related toexperience were highly intercorrelated 
among themselves and teacher age. 

Reference was made to a table of critical values of 


the correlation coefficient (Guilford, 1954:564) and the 


62 


a i 


~<a edie 7 


eideluny oda do sake: 


wijedy anintotreh op -veiseter —— seceunaie. ad 93 cu 
isos & etn o2 oupinriaeg Lupa © aeh OTRROTReT oBdwgeds 
iy or2 send evnbest tebe hotemtSiyoe ont Yo, shat, aw 
edt 199 bie (eutgpetaiosseds aelbesd) geldeisey, 19dpkb 
taut stooilea? 0 eide@ at batneesty Sas bestpanmwe ,ativees = 
raipust oft seyited dodietedxee eldail yzev, at ete? 
194 of3 yd. boxgesonr a5 eoi1ove 199 xéefoe0% bas aesldaizav 
' | . 120% 
bexuwopo (€¢1.0e) ao itets1ioO% svizepen taeprsl aT 
yaringsy uss ven eoRdegeGaaG sorts Yo drucien 49 mended 7 
baiieioni Bhiced noLIsidrxés wsdtO exe 198 : 
logiios sngeese at Leccopitons palitosed naewied 200.0 
or a ELISE 3 heewisd cugneeibasiedl bebe 


63 


C00°T 


eS eO= GSO0°O 020.6 

Coge | S9¢c°0- 907°0 
OC Net eA Re Oe 

ogo" T 

SA HA EA 

(O¢SG=N) 


aN 


S00°0- Aj@ lod 
€€7°O- ($A) Sututeszay, FO Aunouy 
979°O | Ciaye oby 
770°0- (Ea) xg 


S69°0 (fa) souetrsedxg 
; bUTYOeSS, Te2O7g 


(0 6° T (Ta) Tooyos 


qZueserg UT soUuSsTrSedxg 
Hutyoesy, FO AZunouy 


Ta seTqetzea 


SE8XODS Idd AsYyoReT pue 
SOTQeTAeA ASYOVST, Hhuouy votzZelTerAAOD Juswow-AZonporAg uosizesd 


Lb SL oe 


| aeldeixsy tedsseT prom paatiéterns ‘tnemoM=Joubowt ees 
(Séd=M) ee30972 iD9 iusriseeTlT Sue 


64 


erteical value or OF 159Wabethe 0.05 level vortsianiticance 
was determined for the correlation coefficients.| For a 
correlation @o be, significantly different Hrom zero that 
correlation coefficient, Wad to exceed” the tcritical value. 
ihe Wlergest “absolute value of “any correlation SORE ries ane 
an Table 7 dia not exceed the critical valhie. Uhis was 
sufficient evidence to support the retention of the null 


hypothesis that no significant relationships existed 


between teacher PCI scores and selected teacher variables, 
from which PCI scores could be predicted. 

Stepwise regression was applied to teacher data. 
Mable 8 ¥presents the regression weights in a reqression 
equaisions whiten pwedicts PCI scores. The table shows that tne 
five=preaictor wariables accountedeior only 4.11) percent of 
VabienCes, in PCiascores., An F value of 4.489 atthe 02000526 
level om probability was Significant. 

PUPIL CONTROL IDEOLOGY AND 
PUPIIn CONTROL STRUCTURE 

The «@ourti bypORnesisy, an nulls cerns, puedicted no 
significant relationship between PCI scores, as measured by 
the PCI Storm, and PCS scores,"as measured jby?the; PCS Form. 

Datasused in testing itis hypothesisiwene teacher 
scores on the PCI Form: and teacher scores jon the PCS Form. 
A Pearson product-moment correlation coefficient) of —0.096 
was obtained when the scores of 558 teacher respondents 


were correlated. The t value associated with the correlation 
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coefficient was °-2).263 sat pthe 0.024 level)of probability. 
Since no direction was assumed in the null hypotnesis, the 
two-tail test of significance, was applied. The calculated 
t value did not exceed the critical value at the 0.01 level 
of significance and as such, indicated that the correlation 
coefficient was not significantly different from zero. 

This evidence was used to support the retention of the null 
hypothesis that no significant relationship existed between 
PCI, as measured by the PGI iForm, and PCS; asimeasured by 


the PCS Forum: 


SUMMARY OF CHAPTER 4 


To test the hypotheses regarding the relationships 
between pupil control ideology and other variables, use was 
made of teacher PCI scores. Schools were grouped according 
to size and type. Teacher scores in each group were summed 
and a mean PCI score for each group was calculated. 

Analysis of variance was used to compare group means. Teacher 
PCI scores were compared with principal scores, were used in 
stepwise regression, and were correlated with teacher PCS 
scores. 

Of the five null hypotheses tested (the first 
hypothesis consisted of two sub-hypotheses in null terms), 
three were accepted, and two were rejected in full. The 
statistically significant relationships which evolved from 
the analysis of the data may be summarized as follows: 


1. Junior high schools and senior high schools differed 
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Ssigniticantly on PCr. Junior nigh schools: were 
found Co be more custodial in pupil control adeclogy 
than senior high schools. 

Principals and teachers differed significantly on 


PCI. Teachers were found to be more custodial an 


pupLlscontroleideologyy, than pringipals. 

Teacher variables (length of tenure, age, sex, amount 
Ofatraining, and,lengih of itimeyian.present sehool), 
when considered individually, were found not to be 
relatedsto, the. PCI. score.of thestéeacher...However, 
when considered jointly in stepwise regression, those 
same teacher variables were found to be related to 


the PCI score of the teacher. 
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Chapter 5 


ANALYSIS \OFe DATA——PCi, CS; 
AND SAT 

A comprehensive analysis of the data concerning 
the hypothesized relationships between PCI, PCS, and 
teacher satisfaction is presented in this chapter. Included 
in the report. of the testing of the null hypotheses are 
the sources of data, the procedures used in testing the 
hypotheses, the results of each testing, and a discussion 


of £he. results. 
RELATIONSHIP BETWEEN PCI AND SAT 


Hype Lbeciced aL wal) borms, Stated thats tuere 
was no significant relationship between teacher satisfac- 
tion with PCS. and differences in PCl between each of the 
following: (1) the school and the teacher; (2) the 
principal and the teacher; and, (3) the school and the 
prancipal. 

TieePG@l~ scores OfLeteachers;,eschoods ,fencipsincipals, 
and the teacher satisfaction (SAT) scores of teachers, and 
schools were used in the testing of this hypothesis. An 
appropriate computer program was used to determine the 
differences in PCI between school and teacher scores in each 
school, between principal and teacher scores in each school, 


and between school and principal in each school. The first 
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two differences, along with the SAT score of the teachers 
were punched on a ‘computer card for each teacher in each 
school. A second set of cards was produced in which each 
card was punched with the difference in PCI between the 
school and its principal, and the mean SAT iscore for the 
school. Where the principal of the school had not responded 
to the PCI Form, no data were generated for this hypothesis. 
Consequently, data forg5i5 teachers in 60 ischoolstwere used 
in testing the hypothesis. 

To establish that a relationship between SAT and 
each of the difference scores existed, the correlation 
coefficient for each relationship had to be shown to be 
significantly different from zero. Pearson product-moment 
correlation coefficients were used. The results were 
summarized and presented in Table 9. 

For the relationship between SAT and differences 
im PCI ebetween the school and the teacher;ta correlation 
coefficient of -0.175 was obtained. Associated with the 
obtained coefficient was the tivalue of<-470323 at the 
0,00006 Glevel of fprobability. The t value, found? tosbe Mrar 
in excess Gof. the|value required at the 0.01 level of 
Significance, provided evidence that the correlation 
coefficient was significantly different from zero. “This 
in turn, supported rejection of the null hypothesas that no 
Significant relationship existed between the SATyscore of 
a teacher and differences in PCI between the school and the 


teacher. However, the absolute magnitude of the correlation 
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coefficient (07175) indicates that the relationship “was 
weak. 

When teacher SAT scores were correlated with dif- 
ferences in PCI between principals and teachers, a correla- 
Eton coefticrent of =), 094 was obtained) Att value one2nl31 
ate tie OC03355 Level er probability was not sufiterentrte 
mndicate that’ the coefficient was significantly different 
from zero at the 0.01 level of significance. No basis 
existed for the rejection of the null hypothesis that there 
was no significant relationship between teacher SAT scores 
and differences in PCI between principals and teachers. 

ec Van uGwOrr 00745 sit ches), 34975" levees apiobd— 
bility was associated with the correlation coefficient of 
0.123 obtained when school SAT scores were correlated with 
differences in PCI between the schools and their principals. 
tie. Valve was dened InSsulricient LO’ indicate ula ene 
correlation coeriicrent was significantly different from 
zero at the 0.01 level of significance, and hence supported 
the Tetvencion or the* null hypothesis that there was no 
Significant relationship between school SAT scores and 
differences in PCI between schools and principals. 

RELATIONSHIPS, AMONG PCL, 
PCer AAND SAT 

The second null hypothesis (Hypothesis 2.2) stated 
thet there were no signiticant differences between means of 
teacher SAT scores Of groups Of teachers when those groups 


were formed on the basis of school PCI and school PCS. 
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To form the groups for the testing of the second 
null hypothesis, the schools were classified as being 
humanistic schools or custodial schools depending on whether 
Chei_y mean PCI score £ell above or bellow the median PCI 
score of 49.3150. The 32 humanistic schools were grouped 
further on the basis of their PCS scores being either above 
or below the median humanistic. school PCS score of 44.095. 
On this: basis; 16eechools were classified as Humanistic 
schools with thighly stnuctured pupil control policies and 
practices, while the other 16 schools were considered to be 
humanistic in PCI orientation with relatively unstructured 
DUpLL Gomtrol jpol.eies and practices. The G2 custodiad 
Schools, were subdivided further. Sixteen schools, shose PCS 
scores were greater than the median PCS score of 44.340, 
were regarded as custodial schools with highly structured 
DupLL ‘Gomtrolipolicies fand practices; the remaining 16 
schools, whose PCS scores were less than the median score, 
were regarded as schools with Custodial PCI“ orientations, 
bul Witierelatively unstructured pupil control) pol meies pend 
practices. | 

Me ‘ioicated in Table 10, teacher data) trom .139 
respondents was used to determine a mean SAT score of 14.00 
for the 16 humanistic-structureéd schools. A mean SAT of 
To. 20. was deiaived.trom tthe Scores “of thell29 teachers of the 
16 humanistic-relatively unstructured schools. The mean SAT 
scores for the 16 custodial-structured schools and the 


custodial-relatively unstructured schools were 14.23 and 
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13.15 respectively,! calculated from the responses! of 142 
teachers from the first Group of custodial schools, and 

148 teachers from the second group of custodial schools. 

An overall mean of 13.67 was calculated for the total sample 
of 558 teachers. One-way analysis of variance was applied 
to the four groups) of teachers. 

In the analysis of variance test, the F value of 
i022. act ties ®. 000008 leyel of probability, far gmweater than 
the value pequired iat the 0.05 Level of significance, 
indicated that a significant difference did exist between 
at least one pair of means. 

Table 11 presents the probability matrix used for 
the Scheffé multiple comparison of means of SAT scores of 
the groups. According to the Scheffé method, the mean SAT 
score for teachers in humanistic~structured schools was 
Sionviicant ly different from, the mean SAT score Gor teachers 
in humanistic-unstructured schools at the 0.0338 level of 
propabi lity Also kiound)to be significantly diltferent were 
the mean SAT scores of teachers in humanistic-structured 


echools and ahe mean SATiscore for teachers in custodiai- 


N 


unstructured’ schools. Those means were 14.00 and 13.15 
respectively. «Since the)probability Jevel of 0.0032 

obtained when the means were compared, was well below the 
O0.05 level of signifitteance,-thet didtesence between the two 
means was considered statistically significant. Comparison 
of the mean SAT score for teachers in humanistic-unstructured 


schools (13.30) with the mean SAT score for teachers in 
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custodial-structured schools (14.23) revealed that the two 
means were significantly, different at the 0.0014 Jevel, of 
probability. When an assessment of the differences between 
the mean SAT score for teachers in custodial-structured 
schools and the mean SAT score for teachers in the aed 
unstructured schools was made by the Scheffé method, the 
difference was found to be significant at the 0.0001 level 
GempEobability., 

A further examination of the analysis indicated 
that teachers in custodial-structured schools were signifi- 
cantly more satisfied with school PCS than were their 
COuUnterparlcs, in custodial-unstructured schools. Teachers 
from humanistic-unstructured schools were, as indicated by 
results, significantly less satisfied with PCS than the 
teachers in custodial-structured schools. As well, members 
of the humanistic-structured schools were significantly 
more satisfied with PCS than members of custodial-unstructured 
schools. When teachers in humanistic-structured schools 
were compared with teachers in humanistic-unstructured 
Schools, the teachers in the humanistic=structuredsschools 
were found to be significantly more .satisiled withthe PCs 
Of their particular schools. No significant dibterences 
were found between the teachers in custodial-structured 
schools and teachers in humanistic—-structured schools when 
the teacher Satistaction with PCS of those groups were 
compared. The same was found for custodial teachers and 


humanistic teachers from unstructured schools. 
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The third major hypothesis (Hypothesis 2.3) predicted 
that there are) noisignificantwditfferences in teacher satis-— 
faction with PCS between groups of teachers formed on the 
basis of teacher PCI and school PCI. 

Groups! Were firet formed according to the] pupil 
Control orientation. of Ene school, School PCI scores 
qreatew gehan the median) PCl score «for, Schools, a Value of 
49.3150, were considered to be custodial in nature. MThirty- 
two schools were so classified. The remaining 32 schools 
whose PCI scores were less than the median of 49.3150, were 
considered to be humanistic. Teacher data from the 32 
custodial schools were ea to determine the median teacher 
PCL score of 55.3332. A total of 139 teachers had scores 
above the median score and were considered to be custodial 
teachers in custodial schools. Teachers with PCI scores 
below the median score were considered as humanistic teachers 
associated with custodial Schools. Their number totalled 
140. Treatment of teacher data from humanistic schools 
yielded a median teacher PCI score of 44.8594. The 140 
teachers whose scores exceeded the median score were con- 
sidered as custodial teachers in humanistic schools. Those 
teachers whose PCI scores were less than the median score 
were considered as humanistic teachers in humanistic schools. 

Analysis of variance was applied to the SAT scores 
of teachers. 

The ahalysis, presented in Table 12, indicated that 


the teachers in custodial schools who held a custodial 
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ideology had a mean SAT score of 13.36 while the humanis- 
tically oriented teachers in those same schools had a mean 
DAT eseore Ot (13.1993.. “Abmean SAT escore™-of “13.47 was obtained 
for those teachers anehumanistic ischoolssthatl could be -con- 
Sidered custodial in their ideological orientation fo pupil 
control. Those teachers in the humanistic schools who were 
considered to be humanistic in PCI had a calculated mean 
SAT @score WOf (13.188. 

Tie EF value of $3.29, calculated at ythe 107020394 
level Voreprobabailiity, stndicated thateat tease aque pair “or 
mean SAT scores were Significantly different. Examination 
Gp sthe probabilmty matrix for the Scheffé multiple comparison 
of means was warranted. Pertinent information from the 
matrix 1S presented. in Table 13. 

Comparison of the SAT mean for custodial teachers 
in custodial schools with the SAT for humanistic teachers 
im Custodial<schools by the Scheffé method, revealed that 
the means were sagnificantly different at the 00762 level 
Ofeprobabi lity.) Though this was sufficient’ fon taccepting 
the nullenypothesis “at tthe 0.05 level of significance, the 
less rigorous level of 10.10 was applied (Scheffé, 1959:71) 
(ferguson melo 7 la 7) = scomparisonseof all other pairs of 
Means ar eteacher| satisfaction with PCS yielded probability 
Valles, EOrtiersigmitivcance of Gaiferences, welll above «the 
less rigorous s0ml0. leveleot ssigniiicance. However, 
sufficient evidence was presented to warrant rejection of 


the null hypothesis that there were no significant differences 
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in teacher satisfaction with PCS between groups of teachers 
formed on the basis of teacher PCI and school PCI. Humanistic 
teachers were significantly more satisfied with the pupil 


control striucturelofecustouszal schoolssthan. custodial feachers. 


SUMMARY OF CHAPTER 5 


To test the three null hypotheses formulated to 
investigate the relationship between pupil control ideology, 
PUuOT control eseructuve sands teacier satisiact lon wisgbeoupi . 
control structure, use was made of the scores of PCI, PCS, 
and SAT as measured by the PCI, PCS, and SAT Forms. Mean 
scores for respondents on each scale in each school were 
considered to be the school scores for each school. 
Specified differences between scores were calculated in 
order that the relationship between these differences and 
SAT scores could be investigated. In other instances, 
school scores, as well as respondent scores, were used for 
group formation necessary to facilitate hypothesis-testing. 
Analysis of variance was used extensively to determine 
significant differences in scores among groups. 

The statistically significant relationships which 
evolved from the analyses are summarized as follows: 

ipeASSidgnifticant, week, and negatively corpelated 
relationship existed between teacher satisfaction 

WLthepupslecontrolestructure and datierences@in 


pupil control ideology between school and teacher. 


eae iy - {| 
i aaa pre ; 
Liqug ode dyiw pot Pallgina ‘been 
 eteoned einen aellt aGbdele terhodate: % 


| . is 
i } anit 

2 aabain 30 vanmmue, | + " 

oF hodaluases eoagddagiert Iien secsis eae 

\Ypolosbt Loadnen Liqug meawied qitenoissies ems ulcal 
ligug ditw aottoateisse today bre: vesuvoynee Lorna Liquq 
,839 \I349 to esucne ee 2o shan Say oe eiuouise Toxdnos 
aco enon TAP “Bris . 809 , TOL end yd beadesom 26 TAZ bas 
g14Ww Lootbe fore ol -efBoe ASeS ne etnsbaggeet 0% Bet008 
.Lodrive oes) 20? estose ioodoe arid od ot ‘bersbissos 
ni bevsiuolso o1ew eotobe nebVded. eepmetetaia bett.tosga 
bus aenneswtiib egerd aségwiod qgivimnoiveles etd sang iaalaad 
,esoussenr ssito nl .betsepiseseval ad bivon eetope TAe 
102 fieev stew .doseSe sashneyeet en Liaw aes .asxooe Loordos 
.pnidesd-ehesntogyh siasiLios? oF vasmeopen noLtsinac® quoip 
enintzsdsh of ylsvienisdxs boew asy Ssonsiusy Yo eneytagl, 
,aquodp pnb. eszond mi aeogoneihth suseatiadbi Na 
fvitw ezuitenoliselos dgusviisagia Ui is>ivaisese ote “¢ 
iaWOLib® na Sea taaiaae arm apmsAiy Ait with joetaun 
anita he aaa i sie senate ee 


notion ms rte sates | 


- 
a 


- 


Bie 


Teachers, grouped On the: basis or the pupil control 
ideology and pupil control structure of their schools, 
differed significantly in their satisfaction with 
puUpL I control pollei1es and practices in their 
respective school situations. 

Teachers in custodial schools were found to differ 
SLiOMaci Cant hy imeinerr Satistaction ween pupil 
control policies and practices when grouped 

according to their personal pupil control orien 
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Chapter 6 
FURTHER ANALYSIS OF DATA 


The purpose of this chapter is to present a summary 
of the further analysis made of the data available from the 
study. Specifically, relationships between variables 
measured by the PCI, PCS, and SAT Forms were explored 
further, and pertinent information regarding these rela- 
tionships were summarized and presented here. Though no 
hypotheses were put forth for testing, examination and 
exploration of these relationships provided insight 
regarding the nature of the variables measured by the three 
scales. Presented in this chapter are the results of these 
examinations, as well as a discussion of them. 

PUPIL, CONTROL STRUCTURE 
Relationship Between PCS 
and School size 

To determine the relationship between PCS and 
school size, analysis of variance was applied to the mean 
PCS scores determined for small schools, medium-sized 
schools, and large schools. As presented in Table 14, the 
27 small schools, with between 10 to 19 teachers, were 
found to havela mean PCS score’ of 45.10, white 17 medium— 
Sized schools, with from 20"7to 29 teachers, were [ound to 


Wave waumean 2CSeor) 43.65. “The remaining 20 schools may th 
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30 or more teachers, were considered to be large. Their mean 
PCS score was determined to be 43.84. The overall mean for 
the schools was 44,32 

An obtained F value of 3.19, obtained at the 0.0480 
level of probability“in the analysis of variance test, was 
sufficient to indicate that at least one pair of group means 
was Siqgnifieantly:ditterent. 

Table 15 presents the probability matrix for the 
Scheffé multiple comparison of means. Examination of the 
Matrix revealed that the PCS mean for small schools was 
Significantly different from the PCS mean for medium-sized 
schools at the 0.0944 level of probability. This was 
acceptable at the less rigorous 0.10 level of significance. 
Further examination of the means indicated that small 
schools had more highly developed pupil control policies 
and practices than medium-sized schools. 


Relationship Between PCS 
and School Type 


Analysis of variance was applied to the PCS data 
of the 24 elementary schools, 18 JUNLOP hyn sciocis and 
22 senior high schools to determine whether differences 
between the PCS means of these school types were statisti- 
Cally Significant. As presented in Table 26, the mean PCS 
ecore for the elementary: schoolg group was found to be 45.28, 
While, those for winior high school groups “and Senior high 
Scnaol Groups weme 44.2lland 43.35 respectively. Overall, 


the mean PCS was 44.32. An obtained F value of 5.09, with 
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a probability level of 0.0090 in the analysis of variance 
test, indicated at least one pair of PCS means was signi- 
Picantiy different, 

To determine which pair of means was significantly 
different, the probability matrix for the Scheffe multiple 
comparison of means was referred to. According to the 
Scheffé comparison in Table 17, the PCS mean for elementary 
schools was significantly different from the PCS mean for 
senior high sehools at the ¢.0093 level of probability. 
EXamination of the means revealed that elementary schools, 
with a PCS mean of 45.28, had more highly developed pupil 
control policies and practices than did the senior high 


schools whose mean PCS was 43.35. 
FURTHER ANALYSIS" OF =PCI 


The classification of schools according to school 
pips) controlyidéeology and school pupal contra! structure, 
a technique ueed invytesting Hypothesis 2.2) jinwChapter 5, 
was used in comparing PCI means of groups of teachers. 
Thirty-two schools whose mean PCI was greater than 49.3150 
were divided into two more groups as determined by the 
median PCS score of 44.340. , The 142 teachers Gn the 16 
schools above the median PCS score were classified as 
respendents from custodial-—struetured schools mwhile the 
148 teachers from the remaining 16 schools were classified 
Bs) respondents from Custodial-relatively Unstructured 


schools. For the 32 schools whose mean PCI score was below 
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4973150, a median PCS scone of 44.095 was obtained. The 
i209 teachers from theel6 Schools that felltabove the PCS 
median were considered associated with humanistic-structured 
schools, while the 129 teachers from the remaining 16 schools 
were considered associated with humanistic-relatively 
unstructured schools. Table 18 presents the mean PCI's 
Calculateds for each groupy a.mean of 523.35 for|tne @ustodial-— 
UnNSteuctumed. group; 2.16 jfor the custodial-structured group: 
47.27 tor the humanistic-unstructured group; and, 47.226: ‘for 
the humanietic—structured group. For the total/sample of 
Soo Yespondents,) a mean PCI of 50.13 was calculated. 

The F value of 24.74 at the 0.000005 level of 
probabilityedid indieate that at least one pair of means 
was Significantly different. The Scheffé multiple compari- 
son of PCI means for the groups was employed. All informa- 
tion pertinent to the Scheffé method is presented in Table 
aoe 

Four pairs of means were found to be very highly 
significantein their differences. The probabilities for 
the differences being significant were less than 0.0001. 
According to the results of the Scheffé method, the mean 
PCI score ron 47.126 Gor teachers in humanistic-structured 
schools was Significantly difrerent “from bothy, thelméan PCli 
score of 52.18 for “teachers in custodial-structured Schools, 
ane the mean PCiiscome of 153235 toreteaghers inictstgaial— 
relatively. unstructured ee ae Likewise, the mean PCI 


score of 47.27 was ahown to be significantly diiferent Grom 
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the mean.PCI's of the two. .groups of teachers in,the 
BUstOdialsyschoqole. No eigmaticant dbffierence was Eound 
between the mean PCI scores of the two groups of humanistic 
schools. The same resulted when the mean PCI's of the cus- 


todial schools were compared. 
PCI AND DISCIPLINE REFERRALS 


Some of the data gathered using the Disciplinary 
Referral Form were used to determine the nature of the 
relationship between PCI and the number and severity of 
discipline referrals made within a school. A median number 
ef, discipline, referrals ,of 13.00 was used in the, formation 
of two groups of schools. One group, with their numbers of 
referrals greater than the median, were classified as 
schools high on discipline referrals, while the other group 
of schools, with numbers of referrals less than the median, 
was considered to be low on discipline referrals. Each 
group consisted of 32 schools. Sixteen.schools, in the high 
referral group, whose percentage of referrals considered 
severe were above the median percentage referral severity 
of 31.5, were classified as schools with a high percentage 
Of the high numberssof referrals, considered, Severe. The 
remcining l6.schools in the high referral group. were 
glassifiedsas schools with a,low percentage of, the, high 
numbers of referrals considered severe. A median percentage 
Severity.o: 0.50 was sueed to Ol bioerentiate between the, 16 


low referral-high percentage severity schools and the 16 
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low referral-low percentage severity schools. Examination 
of the calculated school PCI means of the groups, presented 
in Table 20, revealed that! the schools having a low number 
Of referrals, asjwell as al low percentage of referrals 
considered severe, had the highest mean PCI score of 50.95, 
followed by 50.23 for the high referral-high percentage 
severity group. Next was the mean PCI of 48.95 calculated 
for the low referral-high percentage severity schools. The 
lowest mean PCI score (47.90) was descriptive of the group 
of schools with high numbers of referrals and a low percen- 
tage severity. A mean PCI score of 49.51 was calculated 
for the 64 schools. Analysis of variance was applied to 
determine significance of differences between the PCI means 
of the groups. 

Application of the analysis of variance test 
yielded an F value of 2.88 at the 0.043141 level of 
prOobability.= This F'value;was considered acceptable atithe 
0205 Vevelact signisicance! and indicated that at lease one 
pair Of PCI means: for the groups was sLoniticantlvysediitferent: 

Assessment of the probability matrix used for the 
Scheffé multiple comparison of the PCI means revealed that 
the mean of°47.90, forthe) schools with high numbers %of 
referrals and low percentage severity, was significantly 
different @rom the mean of) 50795 sforethe schools wath, low 
numbers of referrals and low percentage severity. The 
difference, according to the probability matrix presented 


in Table 21, was) signmiztacant at the 0.0730 evel of 
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y Matrix for Scheffé Multiple Comparison of Means 
res of Schools as Differentiated by the Number of 


(eh 
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e Referrals and Degree of Severity of Referrals 


Groups Mean PCI Probability 
dee i ee ee Ee ee 
bgetiog 2 SOn2o Ak. 90 0.2449 
Pgands 3 SU as Ae D'S Ose 324 
1 and 4 50523 ) eee On Ve 
2 anda 47.90 #3.95 0.8334 
2 and 4 47.90 at. 2S Om OM BEE Ba 
3 and 4 48.95 SBT) 0.3769 


*Significant at the 0.10 level 
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probability, below the ceiling level of significance of 

0.10. To state the assessment in other words, schools in 
which many discipline referrals were made by teachers, and 
in which the percentage of those referrals considered 

severe inivactions of school rules and, regulations was 

small, were significantly more humanistic in PCI than schools 
in which few discipline referrals were made by teachers and, 


in whichyfewlom the referrals were considered severe. 
SUMMARY OF CHAPTER 6 


meacher ands senool data, of PCI; .BCS) and, teacher 
Satisfaction with PCS were used in various ways to form 
various teacher and school groups. Analysis of variance 
techniques were applied to group means to determine the 
relationship, if any, between group statistical descriptors 
and variables used to form the groups. 
Four relationships were investigated and were found 
to be significant. They were summarized as the following: 
1. Small schools differed significantly from medium- 
sized schools when Paik structibes. ob pupil lcontrel 
were compared; small schools had more highly 
develooen ‘pupil control, policies and practices’ than 
medium-sized schools. 
2. Elementary schools and senior high schools differed 
Significantly in structures usi lized to emphasize 
pupil control; elementary schools had more highly 


developed pupil control policies and practices than 
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senior high schools. 

Teachers in groups, of schools, formed on the basis 
or school PCI scores and school PCS scores; differed 
Significantly in the ideological orientation adopted 
regarding the control of pupils; teachers in 
custodial-relatively unstructured schools were 
Signziicantly more custodial in pupil contro 
ideology. 

Teachers in groups of schools, formed on the basis 
of number of discipline referrals made by teachers 
and the percentage of those referrals that were 
considered to be severe, differed Signal rcanc ly 

in their orientation toward pupil control; teachers 
in schoots having few discipline referrals, and 

few of the referrals considered severe were signi- 
ficantly more custodial in orientation toward pupil 


COnNELOL . 


rotate i 
wee Mung 
ai vd 


viootae digit yo hase 


jot wt sistvas? 
7274 feetse to 

t volin@wol) fipig 
’ oF DPHsaIApSes 
badaga 
r ljapol tingle 


fasbl 


10 

2 we 

S7anco 
mS 

ine ms 


a 


* 119 Oe 


Chapter 7 


SUMMARY, CONCLUSIONS, AND 
IMPLICATIONS 
A summary of the problems investigated in this study, 
the theoretical basis for this study, the methodology used, 
the findings that arose from the testing of the seven major 
hypotheses, and the findings that arose from the investiga- 
tion of other unhypothesized relationships are presented 
in this chapter. The findings are discussed in three 
sections; two sections correspond to the two sets of sub- 
problems to which the hypotheses referred, and one section 
corresponds to the unhypothesized findings. Following 
discussion of the findings are some general conclusions 
which precede the implications for educational administra- 


FLonlanditor research in the final! sections 


SUMMARY OF THE STUDY 


This study was "designed to describe the charac 
teristics of PCI and to determine the relationship between 
PCL, PCS and teacher satisfaction with PCS in a sample of 
Alberta schools. The investigation was to provide insight 
Bntortheainaturecot bsociall-control¥and Ves"expressrons ‘in 
schoolssandato provide ta meansS*of gauging the control 
climate of schools. 


The basic theoretical framework on which this study 
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relied concerned the nature of the organization-client 
relationship in unique service organizations such as schools. 
This relationship was well defined by the socio-organiza- 
tional theory put forth by Carlson (1964). The theory 
depicted the school as a unique social system in which the 
students were under mandatory obligation to partake of 
services which the school was under mandatory obligation to 
Beovie ww in thie situation of <a Torced,relatiomsiin, 
motivation of students, through social control, was viewed 
as an Organizational problem. The exercise of social 
control governed the scope and intensity of the behavior 

of the organization, the members, and the clientele. 

To determine the relationship between organizational, 
member, and client behavior, and social control, use was 
mage of four instruments: the PCI Form, the PCS Form, the 
Sa. Form and the Disciplinary Referral Form. The PCi Form, 
developed by Willower et al. (1967), provided a description 
of the PCI of the respondents and the school organizations; 
the PCS Form described the structures of Dipset. Conia Oli ernet: 
were developed by the schools; the SAT Form was used to 
gauge teacher satisfaction with the structures of pupil 
controi; the Disciplinary Referral Form provided insight 
regarding the extent to which pupil control was viewed as 
an organizational problem. Data were obtained from the 
prancipads and starfs of 64 rural Alberta schools. 
Processing of the data yielded PCI, and PCS scores for 


Principalis, and PCL, PCS, and SAT scores Tor teachers and 
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schools. These processed data were subjected to various 
group and statistical treatments to determine the charac- 
teristics tof (Cl pcand role termine: any gni-cca cant, nelation- 
snips hetweem Pah, CS AISAT prand icici pl ine me fernea Le. 
Analytucally {the istudy wrovided>ral -descxuiption..o£) the 
relationships between pupil control ideology and various 
organizational and teacher characteristics in a sample of 


rural Albertaceschools of, specific organizational. types. 


pummary of the Findings Related 


a £6 ethe Relationships Between — 


Pupil C Control Ideology. ‘and 


Organizational ar ‘and Personal 


the findings of the first hypothesis, subdivided 
into separate considerations of two selected organizational 
characteristics, did not Support the theoretical proposition 
that PCI differed between schools of different sizes, but 
did support the contention that PCI differed between schools 
Of ditferent type, im the tirst ,consideration, statist cal 
evidence was sufficient to support the null hypothesis 
regarding the relationship between PCI and school size... in 
the second consideration, statistical evidence supported 
the conclusion that differences in PCI existed between 
schools of different type. 

Usé of the £ test im testing the second hypothesis 
Gave support to the predicted relationship between the PCL 
score of the respondent and the organizational role ful- 
filled by the respondent. The Welch method of approximating 


t, used when equality between group variances cannot be 
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SPpported «yielded aati wade, Of. 3.236 atetnes0..00ips level 
of probability. Rejection of the null hypothesis gave 
credence to the conclusion that teachers were significantly 
MOremCuSstodial in PCT) thansprincipals. “Hence, Pci and 
organizational role of the respondent were viewed as being 
related. 

Testing of the third hypothesis yielded findings 
which supported the idea that no relationship existed 
between PCI and selected teacher variables such that PCI 
scores could be predicted from those teacher variables. 
Examination of the correlation coefficients generated for 
correlations between selected teacher variables and PCI 
revealed that those coefficients were not significantly 
different from zero. However, though no relationship could 
be established between the selected variables and PCI, 
stepwise regression was applied and regression weights for 
the equation predicting PCI scores were calculated. 
Desescment of the F value of 4.489 at a probability Level 
of 0.000526 revealed that the multiple correlation coefficient 
associated with the joint consideration of teacher variables 
tm celation to PCL was significant, though the amount of 
variance in PCI scores accounted for by the five variables 
JOLnLIviwas only 4.11 percent. 

Findings of the fourth hypothesis, supported by a 
t value of 2.265 at the 0.024 level of probability, indicated 
that the correlation coefficient, calculated in the inter- 


correlation of PCI and PCS scores of teachers, was not 
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Significantly different from zero: The conclusion was 
formulated that there was no significant relationship 


between PCI scores and PCS scores. 


re ee ee 


Speculation about the relationship between 
differences in PCI between school and teacher, between 
principal and teacher, and between school and principal on 
the one hand, and teacher satisfaction on the other, led 
to the formulation of the first hypothesis. The relation- 
ship rested primarily on the contention that the larger the 
difference in PCI between various sources, the less satisfied 
teachers would, be with the discipline policies and practices 
of their particular schools. The findings supported the 
null hypothesis that there was no significant relationship 
between teacher satisfaction with pupil control structure, 
and differences in PCI between principals and teachers, or 
between schools and principals. According to the findings, 
there was a significant relationship between teacher 
Satisfaction with PCS and differences in PCI between the 
school and the teacher. What was observed was a weak 
negative correlation between the SAT score of a teacher 
and the difference in PCI between the mean teacher score of 
the school and the individual teacher scores. Though weak, 
this was support for the conclusion that the less divergent 


the teacher PCI score from that of the school, the more 
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Satisfied that teacher will be with the pupil control 
Structure oc che Scnool. 

Findings of the second hypothesis indicated that 
teachers, grouped on the’ basis™ of school* PCI and school 
PCS, differedrsignificantly in their satisfaction with 
the pupil control structure of their respective school 
situations. “An F° value of 10753 at’the 02006006" tevel® of 
probability lent Support to the "contention that there were 
Significantly different means among those of the groups. 
Further, this was support for the theoretical position 
tiat=teacher*PCl” and’schooi’ PCr must *be* congruent, as must 
teacher perceptions of pupil control structure and those 
WEeecnie school, tr ehe* teacher’ 16¢"to 66 satisfied with the 
pupil control structure of the school. As was evidenced 
by the findings, there were highly significant relation- 
ships between the three descriptors. 

Testing of the third hypothesis revealed that, in 
custodial schools, humanistic teachers differed significantly 
from the custodial teachers when their mean SAT scores were 
compared. The findings showed that cuStodial teachers’ were 


fase sari stiea wien che’ puoi control structure of tie 


‘Summary of the Findings related 
to Other Relationships 


tn the-analysis or the data, other relationships 
emerged from the findings. Support was found for the notion 


Phat the pup.) control Structure of a™school’ was” retated®to 
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school size; small schools were found to have more highly 
structured pupil control policies and practices than 
medium-sized schools. “*Analytically, the control structures 
of the two groups of schools were significantly different. 

When the relationship between pupil control 
structure and school type were explored, findings indicated 
thet elementary schools Nad more hagnly structured pupr. 
control policies and practices than did senior high schools. 
The Scheffe multiple comparison of means indicated that the 
two school types were Significantly different in their 
pupil control structure. These findings added strength 
to the theoretical proposition that in situations where 
grdanizations are dealing with legs socialtzed clients, the 
structures required to emphasize proper conduct in social 
Situations become more rigid and inflexible. 

A comparison of the teacher PCI means in groups 
differentiated by school PCI and school PCS led to the 
Conclusion that school PCT and “scnool "PCs were the “two 
factors in the school setting that most influenced the 
PUpLL control tdéeology Of a*teacher. ~“An EF value of 24.74 
at the 0.000005 level of probability was enough to indicate 
that at least one pair of the means was significantly 
different. Examination Of the probability matrix showed 
that’ four of the Six palrs Of means” Compared, were very 
Hionly siguiticent in their Gitierences. “ihe findings 
Supported the contention that school PCI and school PCS 


are related to the social processes which reflect the pupil 
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control ideology of the teacher. 

Analytical procedures were also applied to data 
derived from the Disciplinary Referral Form to determine 
if any relationship existed between PCI, PCS, SAT, and the 
number and severity of the disciplinary referrals made by 
Ene teacher, Findings indicated that the PCr of schools 
having many referrals, of which a small percentage were 
considered severe, was Significantly different from the PCI 
of the schools having few referrals of which a small per- 
centage were considered severe. In the former case, the 
school PCI was humanistic in orientation as,compared to 
the custodial orlentationjor, school PCi in sthe latterscase,. 
This led to the speculation that in the former case, 
humanistic teachers were content to have someone else handle 
their discipline problems; in whe, latter. case, custodial 
teachers were content to handle their own discipline problems. 
Clearly, two different approaches to discipline problems 
were evident. No significant findings existed to relate PCS 
and SAT scores of teachers to the number and severity of 


discipline referrals made by teachers. 
CONCLUSIONS 


Earlier, a statement was made that the study 
analytically described the relationships between pupil 
control ideology and organizational and teacher variables 
in a sample of rural Alberta schools of specific organi- 


zational types. The sampling of specific organizational 
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types of schools. was,done, to isolate the source of the 
eustedial influence in PCI, and although in many instances, 
the sample used approximated the larger population of 
rural Alberta schools and their teachers, the drawing of 
inferences beyond the organizational types of the sample 

is Cautioned. 

Some difficulty was encountered in determining 
whether the relationships, supported by the study, were an 
accurate. cdescription,ef.the reality ofathe Shtuation; Jor 
whether..other facters..contributed)towthe exclusion ofwthose 
relationships not supported by the study. In the theoretical 
considerations used as a basis for the study, suggestions 
abounded that various factors, both personal andeorgani= 
zational, were related to the pupil control ideology of the 
individual teacher, and the school. Findings showed that 
personal characteristics were not so related to the pupil 
control ideology of the teacher. An exception to this was 
the significant relationship between the organizational 
Tole assumed sinatheschoobssetting and puypoil«control 
ideology m,.G@f the schoo? icharacteristice inves trgated, 
school size was not observed as a factor related to pupil 
control ideology, though school type was. From, the janalysis, 
1UunLos high.-schools.,,assa type, appeared to contain the 
custGdial, aspect of pupidrcontrol adeology mavthan “ohiem. 
With the source of the custodial aspect of pupil control 
ideology isolated, senior high schools were shown to be 


slightly, though not significantly, more humanistic in 
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their orientation toward pupil control than elementary 
schools. 

When the pupil comerol structure dimension oF 
schools was investigated, results indicated that elementary 
schools had significantly more highly developed structures 
Eo engender pupil control than did senior high schools. 
Though this implied that pupil control ideology and PCS 
were in some way related, analytical tests did not sub- 
stantiate such a relationship. One reason for no evidence 
to support a direct relationship between PCI and PCS was 
thought to lie with the PCS instrument. Since the instru- 
ment was developed for the purpose of examining the extent 
to which structures for pupil control had been developed 
in schools, it may not have been sufficiently sensitive to 
detect the relationships which did, in fact, exist. Another 
reason may be that the statistical methodology employed to 
analyze the data may have had the same weakness. However, 
this implied relationship between PCI and PCS was in keeping 
sets the relationship suggested in the theoretical framework. 

Further substantiation ter the operation of the PCL 
model, a model basic to this study, was the confirmed 
relationship between teacher satisfaction with pupil control 
structure and differences in pupil control ideology between 
the school and the teacher. The analysis showed that the 
magnitude of the differences between school PCI, a score 
expressive of the pupil control orientation of the staff 


of a school, and the PCI score of the individual teachers, 
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was in a weak, negative relationship with teacher satis- 
fACtion With pupil conkro lardeo logy. This suggested that 
the socialization processes operating among the staff 
members of the school organization influenced, to some 
extent, .the. disposition of the individual.teacher toward 
Pupil bLecontrolk.w.Deviationss,in;ipupil;control ideology between 
the principal and the teacher, and between the principal 

and the staff appeared to be of no significant consequence 
in the pupil control ideology-teacher satisfaction relation- 
Shipatilngsaddition,+support was found, toisubstantiate.~the 
relationship between school PCI and school PCS, and teacher 
SatasEactionnawithopupil control structure. 

When data were analyzed from the Disciplinary 
Referral Form, a very strong relationship between pupil 
control ideology and the number and severity of discipline 
referrals was found to exist. This supported a relationship 
between pupil control ideology and the extent to which 
pupil control was viewed as an organizational problem. 
However, there was no apparent relationship between PCS and 
the data collected by the Discipline Referral Form. The 
relationship between pupil control structures and the extent 
to which pupil control was viewed as an organization problem, 
as suggested by the PCI model, was not supported. Either the 
Discipline Referral Form was not sensitive enough to gather 
the data required for establishing the relationship, or the 
instrument was not measuring what it was supposed to measure. 


Detinite need for revision, and validation of the anstrument 
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Was mncdicahed. 


This study supported many of the relationships sug- 
gested. in ithe. diterature previous! studwes|MandsthetPci@ model 
usea in the theoretical considerations. Only one element of 
the moael was not borne by the data gathered in the Boise of 
the study. However, further investigation was indicated to 
confirmmjts exclisiomstromibhenmodelclidnithel inverting as 
study, supported the relationships depicted in the Pupil 
Control Ideology Model by describing the PCI characteristics, 
as well as the relationship between pupil control ideology, 
pupil.control. structure, and teacher satisfaction in a sample 


of Ailbertasschoolss 


IMPLICATIONS 
implecations i f¢@reTheory 
and Practice 

Evidence from this study substantially supported 
the theory presented in Chapter 2. Essentraliy, the theory 
indicates that the organization-client relationship between 
schools and students, determined the kinds of organizational 
behaviors adopted by the schools to make the relationship 
more tolerable. The relationship is one in which schools 
and students are forced to interact whether they are so 
inclined or not. Commonly held ideas about the school- 
student relationship are seen as the fundamental support 
for certain modes of behavior becoming standard forms for 
expressing those ideas. Collectively, the ideology 


regarding the social control of the students of a school, 
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and the structures adopted to reflect the ideology, create 

@ great socializing forcemthat engender statf solidarity 
whenever the staff feels threatened. The ideology was shown 
EGS vVary=aceording tovther type OL schools- the structures of 
pupil control varied accordingly. Also shown was oe 
relatedness of teacher satisfaction to these two factors. 

The findings have several implications for the educa- 
tional administrator in the field. Knowledge of differences 
between school types in pupil control ideology may prompt a 
priticiipaletowiave his istalfvadvocate a particular kind of 
ideology regarding the control of pupils. However, regardless 
of the type of school, the principal can anticipate teachers 
to be more custodial in pupil control ideology than them- 
selves and, aS indicated by the findings, the principal can 
expect such differences in pupil control ideology to be a 


source of conflict between teachers and himself. To bring 


about a change in pupil control ideology that may enhance the 
teaching-learning process the principal must be aware of the 
problems created by present school policies and practices as 
well as staff satisfaction with such policies and practices. 
PiIncdings slLM chs Study indicated that bothshumanistic and 
custodial teachers preferred structured situations regarding 
bupil comeror policies and practices, but humanistice teachers 
Preferred much of "their classroom discipline to administrators, 
while custodial teachers preferred to handle their own 
discipline problems. In any case, major discipline cases do 
get referred to principals for resolution. 


There is a danger in making any change in emphasis 
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in pupil control ideology. Overcompensation may. be made for 
agiven Situation si fotheiocuistodialmacspecteompiupise control 
ideology is to receive emphasis where the humanistic aspect 
received previous emphasis, the change may be reflected in 
the Ligigitylor Phe oupsd control polacrece snd sap ete: 


Where pupil control policies and practices were previously 


ineffective and Loosely structured,.the: pesultants palaciessamay 


become numerous and inflexible, and may remain ineffective 
when spout. intoOs,actvualepractice.. Shiftangythe.emphasicatosa 
humanistic pupil control ideology from a custodial one may 
yield a similar result. 

Regardless of the kind of pupil, control..ideology, 
that pupil, control ideology must contain humanism.» -fhis 1s 
not the humanism that is the opposite extreme of a custodial 
pupil control ideology but rather a humanism that recognizes 
school clientele as unique individuals worthy of individual 
dignity and respect. Whether the ideology advocated is 
custodial or humanistic, humanism in the expressions of the 
ideology will reflect the degree of justness and humaneness 
of the ideology. 
iio licatirons Lor Further 

Research 

Several areas of further research were suggested 
Dy the: findings: in this study. 

1. Since the pupil) control ideology of tescicrs gis 
molded by social processes, the staff relationships 


in elementary schools, junior high schools, and 
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senior high schools need investigation to determine 
those processes that foster the evolvement of 
custodial pupil control ideologies among junior 


high school staff members. 


The relationship between student teaching experiences 


and pupil control ideology evolvement requires 
further investigation to determine those experiences 
which produce "humanistic" or "custodial" teachers. 
AA svudy* Simi tarsto this one should be conducted to 
explore the relationship between pupil control 
structure and the* extent to°owhi chy pupil controelicis 
viewed as an organizational prebléemyutSuschoan under— 
taking would add support for the Pupil Control 
Ideology Model used in this study. 

This study focused on pure organizational types, 
namely elementary, junior high, and senior high 
Sscheolsi®*’ ExpioratienPot thé ® relationships 


Supported in this study could be undertaken 


including multi-organizational types of rural Alberta 


schools. 

further validatian, testing, revision, and pestruc- 
turing are required of the PCS Form. Its ability 
to identify relationships in the social systems of 
schools leaves much to be desired. The length of 
the instrument should be increased, as well as the 
number of factors identified by it. 


Improvement of the Teacher Satisfaction Form is 
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indicated. Since one item on the instrument was 
excluded from the data processing because of an 
inadequacy which become evident shortly after 
completed instruments were returned, the utility 
of the instrument can be questioned. The instru- 
ment should be expanded to include other items 
related to, policy formation and policyeexecutton:. 
This would enhance the effectiveness and sensitivity 
of the instrument. 

The Discipline Referral Form has potential but 
requires major revision. Possibly Jts use could 


be extended to teacher respondents but before this 


could: take place, 2 must be modified an form and 
be designed to gather such data as action taken in 
severe cases of discipline, number of repetitious 
referrals made by teachers, as well as attitudes 
Of teacher and principal toward the severe 


referrals. 
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Department of Education 
Administration 

855 General Services Building 

The University of Alberta 

Edmonton, Alberta 


November 17, 1972 


Dear Fellow Educator: 


A few weeks ago, your school agreed to participate in 
a study On pupil control. Your cooperation in completion of 
the attached opinionnaire is requested. 


The opinionnaire has four parts. Each part is headed 
by a set of instructions. Please read each set of instruc- 
tions before completing each section. 


The statements and items in this opinionnaire are of 
such a nature that there are no correct or incorrect answers. 
All that is required is your response to all items. 


Your response will remain confidential, and no indivi- 
dual or school will be named in the report of this study. 
Your response to all sections is greatly appreciated. 


Thank you in advance for your kind cooperation in 
completing the opinionnaire. 


Sincerely: yours, 


are Kozakewich 
Graduate Student 
ene ete 


Enclosure 


OPINIONNAIRE - DISCIPLINE 


A. Below are several items about you as a teacher. ~The 
purpose is to collect information about certain aspects 
of pupal control as they affect teachers. Please respond 
to all items in this section. 


1. How long have you been feachinguimeyour present 
school including this year? Check one. 


(PT) Sb year Dewees hs isss 10 years 

So) 2 years (7) (Lito -yeaks 5) 
(3) 3 or 4 vears __.(8) 16 to 20 years 
(4)5 or +o years : (9) 21 years or more 
CSVePLerecevyears 


2. How many years of teaching experience do you have, 
including the present year. Check one. 


chy SRG year (eo) 9 ov 10 years 
(2) 2%years (Cii* 1 OM yesrs 6 
(3) 3 or 4 years (8) .16 to 20 years 
(Aes Ori oeyoars =. eyo 2h years OrVmere 
REP) Peres so yeats 
as Your sex: (1) Female (2) Male | ay. 
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4) Your age to the nearesc birthday: Check one: 


(Ty) Sunder 24. years (oh 25 = 539°years 
TWST (2y25=29 years (7NeESO = 54 years 8 
(3) 30 - 34 years a (8) 55. = 59 yearns 
"(4) 35 = 29 years (9) 60 wears: of more 
(5) '40°=-"44 years | 
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5. How many years of training are you credit with for | 
SaRaAry purposes? (Dre Beactional yearspe “Check 
One's « 
(1) 1 year S44) 4 years. ae 
eo No) 02, years (5) 5 years | 
(3) 3 years (6) 6 years 
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Below are a number of statements about certain aspects 
of the pupil-teacher relationships YfIndicate you 
Opinion regarding these statements by circling the 


response code which best represents your opinion. 


Response Code: SA - strongly agree 


LO: 


A --agree 

U - undecided 
D - disagree 
D 


SD - strongly disagree 


STATEMENTS ag &: 


Le gerdesirabve te lrequire =pipil as to SAAATUSDSSD Tj 479 
sit in assigned seats during 
assemblies. 


Pupils Vare*ustally not) Gapable of SA ‘AULD SD ial 
of solving their problems through 
logical reasoning. 


Directing sarcastic remarks toward a SAA Ue SD 
aefiank pupil “as <argoodedaseiplinary 
technigue. 
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Beginning teachers are not likely to SAA. UD. SD 
Hamntarn «strict enough control over 
thea, pupils: 


i3 


Teachers should consider revision of SA A UD SD 14 
their teaching methods if these are 

eCritisized by their pupils. 

The best principals give unquestioning SA AU D SD iD 
support to teachers in disciplining 
Rigas. 


Pup. is, snould not be permitted to SA AU D SD 16 
contradict the statements of a 


Heacher aim Class: 


Tt is justifiable to have pupils SA A U D SD 7 
learn many facts about a subject even 
if they have no immediate application. 


Teo mueh pupil time 2S spent. .on SA A U D SD 18 
guidance and activities and too little 
on academic preparation. 


Being triendly with pupils: often, leads” SA AU D SD 19 
them to become too familiar. 
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Lies sMOre, liMpertanketoc., pups le.ta 
obey rules than that they make their 
own decisions. 


Student councils are a good "safety 
valve" but should not have much 
influence on school policy. 


Pupils can be trusted to work 
together without supervision. 


If a pupil uses obscene or profane 
language in school, it must be 
considered a moral offense. 


If pupils were allowed to use the 
washrooms without getting permission, 
this privilege will be abused. 


A few pupils are just young hoodlums 
and should be treated accordingly. 


It is often necessary to remind | 
Dupiisithatytheirrstatusran schoo 
aietersi trom thatmot iteachers. 


A pupil who destroys school material 
or property should be severely 
punished. 


Pupils Gannot perceive the difference 
between democracy and anarchy in the 
classroom. 


Pupils often misbehave in order to 
make the teacher look bad. 
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C. Below are a number of statements about discipline policies 
and! pract?cés°in’ your school. Indicate your opinion 
regarding these statements by circling the response) code 
which@best represents your opinion. 

Response Code: .SA.-.strongly agree 

A = agree 

U - undecided 

D se@Gisacrec 

Ses Strongiy.disagree 
STATEMENTS 

L, Discipline policies and practices in 
in this school are constantly being 
questioned by the staff. 

2. The discipline policies in this school 
ere tiexibie. 

a. Excepfions occur im the application 
of present school policies. 

40 Disciplinary retertals are usually 
dealt with after much delay. 

&. he discipline policies im this 
school are humane. 

6. Much staff meeting time is spend 
deliberating discipline policies 
anc/ Or pracciress. 

7. The enforcement of rules and regula- 
tions in this school is deemphasized 

8. Most of the rules and regulations in 
this school are ineffective: 

9. Minor infractions of school rules are 
usually not referred to ehe: Cr anciparl. 

10. Few teachers show their Witlingness 
to apply discipline pol weLes. 

11. The principal deliberates before SA A UD SD 40 
applying discipline DeLicies:. 

12. There are few guidelines and pro= SA A UD SD Al 


cedures to follow in making 
discipline referrals. 


rofeiieg atiigtests& 204) et 
Jp iataie wry edo> ian vier sey ¥ 


tira Saanea «A pa Lexical 
ales 4 iia =wiry b Shimane - 


Mans <lyaouse, ~ 4B. 

; in Iee « A 
ialiiSsehwmy = 7 
Ab garde = 0 

wreath vipers + Ge 


~~ aan 
| earor | eet ke © 4niGituq’ on Kyte _ + 
wine et Nere ova Jorgen Biddy ake ~ 


2 647) yt. Dont ses - 


Lt j '. ace? A Sit a het iqs: mit a Ss 


a 


. aldinel? e318 ’ 


a eal ae 
fe iy iw Ag + Wert tq4n ey rh “QUS99 saateqeenRt. (Sos 
oh) i Toy jondton eh 36 _ 
a 
i ch A Ae JigiviGg. ote Set nies. grant iqiongt = 


| 1460 (oa = fiz tw + leek ay 


Pot: o ? his ne walsd fee itktehoust ot 

| ihded ose, Teofloe 

i | Oa. A ae aed a. ‘2 peizgosm Diag Hobhs 
huloti=y soaletaesD pa ttatemhter 


. .doud 4944 oN 


' i : LUpVt BAe euloe Je 1) vie rave ve ' 
; ~/@thice *b a. Toanen Ait? a a . 3 
| Y @ p! sal f7zLreeu> 1a eles ane — 4 
| Te ee a naren 'S i 
7 
7 oO TU A iin evlyt Vnpiive, tl énghioaytebowe ari? 
| lene wis ot Lereretad son CLOcee 
J : : i if f - - ier! bbe 2 ae sts ; rouM | 1) 7 ey wae 
| ' » ows i Lnws mink Sips eoeat que ol 
C1 16 Gide Witten cay anads sab aud 
_ : ee 18 igs j 4 
ih) a aap Ad 


afi 


a 


ee 


13. Teachers deliberate before referring SA»AaUy DeSD 42 
discipline, problems: 


T4> Whe definition cof whet ae cconsidered SASK UD sD 43 
to peswa Gisciplinary proplem is 
arei trary in terms Of Gilecipline 
policies. 


15. An@elay occurs before discipline SA A U D SD 44 
problems receive attention. 


D. Below are a number of items regarding your satisfaction 
with present discipline policies and practices. Please 
respond to each item as indicated. 


= aC Me 
Dass ei woes, gelled oe OA me ei aca Te nc 
1. How satisfied are you with the disciplinary 
praétieeecofP other téachers in thee tschoolL?® Check 
one. 
Scere very satisfied (4) dissatisfied 45 
Poe) Satisfied (5) wery dissabisiied 
 (3)) undecided i 
2. If discipline policies and practices in your school 
were to be improved, how many suggestions mone 
improvement would you make? Check one. 
(1) very many (4) very few 46 
_(2) many oe) none at all 
(3) a few 
3. How do your views on discipline policies and 
practices compare with those Of Other teachers: 
Check one. 
i Seca YE Cawect ly the. Same (4))- himived similarity A] 
~(2) almost the same (5) completely 
(3) somewhat similar — opposite 


4. If you are the principal of Ene. school piace a 
check in the space provided and disregard items 
Band 6. “All other respondents, please Som tinue « 48 
(1) principal 


5. How do youtrate ‘tite handling of the discipline 
referrals you have made in the last four weeks? 
Check one. | 


(i highly satistaceory (4) unsatisfactory] 49 
(2) eatistactory (5) shighiv | 
CiOwa#1 es unsatisfactory| 
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6. How do your views on discipline policies and 
practices compare with those of your principal? 
Check one. 

(1) exactly toe. same (4) limited similarity; 50 
(2) almost. the same (5) completely 


(3) somewhat similar opposite 
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DISCIPLINARY REFERRAL FORM 


Below are several items about your school and its 
discipline policies and practices. The purpose is to collect 
information about certain aspects of discipline referrals as 
they affectepzancipals. 


YOuUReresponses-wili remain confidential. Neésandividual 
or school will be named in the report of this study. Your 
cooperation is greatly appreciated. 

Bexte 
l=4 
i. The numbergfefsteachersyin your schgel, including 
the princi padesdChecky ene 


(l) 4 ©pefewex 


RIO -... §6)9 25 = 29 
(Go cue ee, ee pe 
Cae LG = 14 (3ir oo = oo 
Va) 15 =" 15 (9)? 40 om more 
BUS PF pen = 2a 


22° What’ grades does your school include? Check one. 
me ee) (Ge eb 0) ee aay hal ae as (GRC Ran Cy earnest") 
Ss. [he Majority Of the discipline policies in the 
school ar@ set by: Check one. 
(1) the school board (4) the community 
(2). the preincipet (5)\a combination 
Sh Soliie Sea of the above 


4. Who handles most of the school's discipline 
problems? Check one. 


Ro ee see incuba. (4) the guidance 
(2) the assistant . counselor 8 
princs pal * (5) teachers 


Re he werce= 
principal | 


5. How capable do you consider your teachers to be in 
coping with discipline problems? Check one. 


> 2(1) ovtstanding (4) slightly below 
_(2) very good average §) 
(3) slightly above (5) poor 


average (6) very poor 
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6. Please indicate on the chart in the spaces provided: 

1) the number of discipline referrals made by the 
teachers in the last four weeks to the person in the 
position imdiceted onyehenioerm: 

2) the percentage of the referrals that you considered 
to be severe in natures 

3) where an indicated position does not apply to your 
school enter N/A in the provided blank space. 


Number of Teacher Percentage of the 
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PRINCIPAL COMPONENTS ANALYSIS OF THE 
PCS, AND SAT. FORMS--PILOT 
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